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The primary purpose of the study was to ascertain, examine and
interpret the prevailing attitudes expressed by elementary school prin¬
cipals toward mainstreaming exceptional children into regular classes.
The secondary purpose was to determine if there were any significant
differences in expressed attitudes toward mainstreaming of exceptional
children in accordance with the null hypotheses of selected social-
occupational characteristics on the Mainstreaming Data Inventory.
The sample population consisted of 55 predominantly white elemen¬
tary school principals from the East Baton Rouge Parish School System,
Baton Rouge, Louisiana. Of the total there were six Black males, twenty-
five white males, eight Black females and sixteen white females. The
male subjects totaled N=31 (56.4 percent) while the female subjects
totaled N=25 (43.6 percent).
A Mainstreaming Data Inventory was designed for the study. The
responses to items on the questionnaire were analyzed on the basis of
descriptive data.
This study was conducted during the 1974-75 school term. Data




The chi-square test and a cross-tabulation of data were used to
analyze the differences among the selected socio-occupational charac¬
teristics on the inventory.
The hypotheses and findings are as follows:
1. There are no significant differences in expressed
attitudes toward mainstreaming of exceptional
children among the responding elementary school
principals.
The findings indicate that there are significant expressed atti-
tudinal differences among the responding elementary school principals.
Therefore, the hypothesis is rejected.
2. There are no significant differences in expressed atti¬
tudes toward mainstreaming of exceptional children
among elementary school principals categorized by years
of service as principal.
Results indicated that there are significant expressed differences
in attitudes among the subjects according to their years of service as
a principal, thus rejecting the hypothesis.
3. There are no significant differences in expressed
attitudes toward mainstreaming of exceptional
children among elementary school principals cate¬
gorized according to age.
Results indicatedthat there are no significant expressed attitudi-
nal differences according to age among the elementary school principals,
thus supporting the hypothesis.
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4. There are no significant differences in expressed
attitudes toward mainstreaming of exceptional chil¬
dren between male and female elementary school
principals.
Findings indicated that there are significant expressed attitudi-
nal differences between male and female, therefore, the null hypothesis
is rejected.
5. There are no significant differences in expressed attitudes
toward mainstreaming of exceptional children with regard
to the elementary school principals' years in the class¬
room.
Results indicated that there are significant expressed attitudi-
nal differences among the subjects with regard to their years of teach¬
ing, rejecting the hypothesis.
6. There are no significant differences in expressed atti¬
tudes toward mainstreaming of exceptional children with
regard to the number of academic courses taken in special
and/or exceptional education.
Results indicated that there are significant expressed attitudi-
nal differences among the subjects with regard to the number of academic
courses that they had taken in special education, rejecting the hypo¬
thesis.
7. There are no significant differences in expressed attitudes
toward mainstreaming of exceptional children with regard
to the socioeconomic status of the school community.
Findings indicated that there are significant expressed attitudi-
nal differences among the subjects with regard to the socioeconomic
4
status of the school community, rejecting the hypothesis.
In accordance with the findings, conclusions and implications,
it seems feasible to recommend:
1. That training sessions be instituted for the principals
of East Baton Rouge Parish in the areas of modification
of attitudes and special education services, including
methods and techniques for working with exceptional
children.
2. That inservice workshops, institutes, seminars and con¬
tinuing education be organized for the principals in
East Baton Rouge Parish to prepare them to mainstream
exceptional children into regular classrooms.
3. That there should be an equal distribution of trained
personnel and resources (including funds) to implement
this practice throughout the school system.
4. That mainstreaming of exceptional children become a
system-wide practice in all of the schools in East Baton
Rouge Parish (Baton Rouge, Louisiana).
5. That the study be replicated in school systems where main-
streaming is anticipated or is presently being implemented
so as to determine the influence of principals' attitudes
toward the practice of mainstreaming exceptional children
into regular classes.
6. That the questionnaire used in this study be updated and/or
modified if necessary.
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There is a concept in educating exceptional children called main-
streaming which is gaining in significance on the educational scene today.
Mainstreaming is the integration of handicapped children into regular
classes. This concept in education is described in a variety of ways,
such as integration, deinstitutionalization, nonlabeling and classifica¬
tion; it encompasses both community integration of the severely handi¬
capped and educational mainstreaming of the mildly handicapped. The
concept is winning favor among many educators, particularly those in
special education.
Beery states:
Mainstreaming is the creation of more individualized, per¬
sonalized, programs in regular classroom settings for chil¬
dren who have difficulties. It also means. . . the creation
of educational environments which ... help each educator
in a building to grow and to be encouraged. It means increased
professional contact and mutual help among classroom teachers and
specialists.^
According to Brenton, mainstreaming means moving handicapped chil¬
dren from their segregated status in special education classes and inte-
^Keith E. Beery, Models for Mainstreaming (Sioux Falls:




grating them with normal children into the regular classrooms. Although
mainstreaming is not new nor still in its primary stages, the current
zest for it is new. Where mainstreaming is being implemented, handi¬
capped children are achieving better both academically and socially.
The exposure to handicapped children will help normal children understand
individual differences in people; it will also help to diminish the
2
stereotyping of the handicapped.
Brenton indicates that a regular school setting does a better job
than a segregated setting in helping mildly handicapped children adjust
3
to and cope with the real world as they grow up.
Mainstreaming takes various forms: resource room instruction,
individualization of instruction, team-teaching, diagnostic-prescriptive
teaching and itinerant teaching arrangement. The concept is based on
the principle of educating most children in the same classroom and pro¬
viding special education on the basis of learning needs rather than
categories of handicaps. Under mainstreaming, children with learning
and emotional, mental and physical problems can receive expert help from
special educators without being labeled or excluded from association with
other children. These mainstreaming conditions allow regular and special
classroom teachers to share their skills and knowledge in teaching the
same children.
The Council for Exceptional Children estimates that there are
Myron Brenton, "Mainstreaming the Handicapped," Today's Education
63 (March-April 1974): 21.
^Ibid., p. 23.
presently about seven million handicapped preschool age and school age
children in the United States. This figure includes physically handi¬
capped, mildly or severely retarded children, and those with severe
emotional disturbances. Some kO percent of all handicapped children
receive special schooling, either in segregated educational facilities
or in regular public schools. A very small number are in private schools
More than four million students either attend regular schools which do
not have the special services that are needed or they are totally ex-
4eluded from receiving an education.
Evolution of the Problem
In the early seventies, a change was noted in the philosophy of
special education. This change brought about a move away from special
classes for mildly handicapped children to a move toward reintegration
of these children into the regular school program?
The recent widespread disenchantment with special education prac¬
tices for mildly handicapped children has been evidenced in the activi¬
ties of individuals and agencies. Pressure for this greater integration
with the regular school program in special education was brought about
by parents and minority groups who claimed that special education pro¬
grams have been a dumping ground for their children.^ These individuals
4
Ibid., p. 20.
^Martin J. Kaufman, Melvyn I. Semmel, and Judith A, Agard, "Pro¬
ject Prime; Interim Report Year 1," Bureau of Education for the Handi-
capped, U. S. Office of Education, 1973» P» 10.
^Lloyd Dunn, "Special Education for the Mildly Retarded: Is
Much of it Justified?" Exceptional Children 35 (September 1968); 6.
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have demanded a new program for their children. In this new program of
integration, called "mainstreaming," special education teachers operate
as resource teachers, sharing responsibility with the regular education
teacher for the education of the exceptional child.^ The exceptional
child may be one of the following: (a) educable mentally retarded, (b)
hard of hearing and deaf, (c) speech impaired, (d) visually handicapped,
(e) emotionally disturbed, (f) crippled, (g) gifted and (h) learning
disabled.^
The change in the educational system affected all of the states
including Louisiana. The law governing Louisiana provides an education
for all children including those with serious physical, emotional and
9mental impairments.
Since the mainstreaming of mildly handicapped children into regu¬
lar school programs has become a mandate of the federal court, this
study was undertaken in East Baton Rouge Parish, Louisiana, to determine,
examine and interpret the prevailing attitudes of elementary school prin¬
cipals toward this increasing practice for their school system.
Definition of Terms
For the purpose of this study the following key terms, concepts
and definitions are operationally stated below:
Exceptional children. Children who are classified by their
^J. Affleck, T. Lehning, and K. Brow, "Expanding the Resource Con¬
cept: The Resource School," Exceptional Children 39 (1974): 446.
Q
Harold D. Love, Educating Exceptional Children in Regular Class¬
rooms (Springfield, Illinois: Charles C. Thomas Publisher, 1972), p. 8.
9
Public Affairs Research Council of Louisiana, Inc., PAR Analysis
(Baton Rouge: Public Affairs Research Council of Louisiana, Inc., No.
194, 1973), 1.
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school system as mentally retarded, hard-of-hearing and deaf,
speech Impaired, visually handicapped, emotionally disturbed,
crippled, gifted and learning disabled are exceptional and
eligible for special education,10
Mainstreaming. The process of integrating exceptional children
in the regular grades for as much of the day as possible and
providing high-quality special education on the basis of learn¬
ing needs rather than categories of handicaps is called "main-
streaming" or "integrating."!1
Inherent in this definition is the assumption that the regular
classroom teacher is the primary agent responsible for the edu¬
cation of these children. The special educator may serve as
the facilitator and/or consultant in the regular class.
Mildly handicapped children. Children who are unable to
adjust to or benefit profitably from a regular school program
without the provision of special education services are classi¬
fied as mildly handicapped. These children represent a large
group of exceptional children who traditionally receive special
education services in self-contained classes.12 The mildly
handicapped represent about 40 percent of the 7 million handi¬
capped preschool age and school age children in the United
States.13
Regular classes. Classes where exceptional children are taught
with other children all or part of the day, receiving any com¬
bination of the following methods: nongraded, individualized
instruction, enrichment-type, open classrooms, resource room,
itinerant services and diagnostic-prescriptive services in the
general school program.
Attitude. For the purpose of this study, attitude is defined
as the principals' expressed feelings towards mainstreaming of
exceptional children as reflected in data on the Mainstreaming
Data Inventory.
Statement of the Problem
The problem of this study deals with the question: What are the
10| aLove, p. o.
^^Jack E. Birch, Mainstreaming; Educable Mentally Retarded Children
in Regular Classes (Reston, Virginia: The Council for Exceptional Chil¬





expressed attitudes of elementary school principals in East Baton Rouge
Parish School System toward mainstreaming exceptional children into
regular classes?
Purposes of the Study
The primary purpose of this study was to ascertain, examine and
interpret the prevailing attitudes expressed by elementary school prin¬
cipals toward mainstreaming exceptional children into regular classes.
The secondary purpose was to determine if there are any significant
differences in expressed attitudes toward mainstreaming of exceptional
children in accordance with the null hypotheses of selected social-
occupational characteristics on the Mainstreaming Data Inventory.
Hypotheses
The following null hypotheses were formulated and tested in this
study:
1. There are no significant differences in expressed attitudes
toward mainstreaming of exceptional children among the
responding elementary'school principals.
2. There are no significant differences in expressed attitudes
toward mainstreaming of exceptional children among elemen¬
tary school principals categorized by years of service as
principal.
3. There are no significant differences in expressed attitudes
toward mainstreaming of exceptional children among elemen¬
tary school principals categorized according to age.
There are no significant differences in expressed attitudes4.
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toward mainstreaming of exceptional children between male
and female elementary school principals.
5. There are no significant differences in expressed attitudes
toward mainstreaming of exceptional children with regard
to the elementary school principals' years in the classroom.
6. There are no significant differences in expressed attitudes
toward mainstreaming of exceptional children with regard
to the number of academic courses taken in special and/or
exceptional education.
7. There are no significant differences in expressed attitudes
toward mainstreaming of exceptional children with regard to
the socioeconomic status of the school community.
Limitations of the Study
There were two major limitations of this study. First, the involve¬
ment of mail questionnaire survey research in which the responses were
not received from the entire group. Second, the small sample of respon¬
ses (N=55) out of a total of 78 elementary school principals in East
Baton Rouge Parish School System.
The validity of this study was based on a 65 percent return of the
14
mailed questionnaire survey. To test the effectiveness of the instru¬
ment, a field study was conducted on principals in West Baton Rouge Parish
and Metro Atlanta.
Scope of the Study




The Graduate Students' Guide to Theses and Disser-
Jossey-Bass Publishers, 1973)» p. 61.
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East Baton Rouge Parish School System. The public elementary schools
include kindergarten through grade six and special education classes.
Subjects and Locale of the Study
The subjects in this study were predominantly white elementary
school principals in the East Baton Rouge Parish School System, Baton
Rouge, Louisiana who were employed during the 197^75 school term.
Procedures
Data for this investigation were analyzed using the descriptive
survey technique employing an inventory. The instrument was mailed to
the seventy-eight public elementary school principals in the system.
The steps for gathering and analyzing the data included the follow¬
ing:
1. Authorization was granted to conduct this study in the East
Baton Rouge Parish School System by the Board of Education's Coordina¬
tor of Administrative Affairs and committee.
2. The inventory was sent to seventy-eight public elementary school
principals to collect data with respect to social-occupational charac¬
teristics and expressed attitudes toward exceptional children.
3. Responses on the inventory were compiled and grouped according
to the principals' expressed attitudes.
4. The data were tabulated, analyzed and assembled in percentages
to show results for the designated variables.
Contribution to Educational Knowledge
This study will provide data to the East Baton Rouge Parish School
System, the Louisiana Department of Education, boards of education, super-
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intendents and other school systems concerned with the mainstreaming of
exceptional children into regular classes.
This study will provide valuable information for potential and
practicing elementary principals for self-assessment in terms of positive
attitudes towards professional development. Further, it should give
insight into current trends and litigation surrounding these issues toward
the education of handicapped children. With data presented, educators
should be able to utilize this information to reexamine their curricula
in order to design or modify curricula relevant to the education of
school principals with emphasis on attitudes.
It is further anticipated that the findings of this study should
make available information that may be useful to assist not only educa¬
tors, but school-community citizenry in helping to determine the feasi¬
bility of implementing mainstreaming in their schools.
Finally, the results of this study should present a data base on
attitudes of East Baton Rouge Parish Elementary School Principals toward
mainstreaming of exceptional children into regular classes.
Organization of Remaining Chapters and References
This study consists of five chapters. Chapter II deals with a sur¬
vey of literature relating to the problem under investigation. This
related information is used to set the study in its proper educational
context.
Chapter III contains information about the selection of the sample,
the instrument and statistical methods for analysis and treatment of data.
In Chapter IV the data are presented and reviewed. This chapter
includes descriptive analysis of data, testing of hypotheses, and tables
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of the information gathered on the instrument.
Chapter V presents the summary, conclusions, implications and
recommendations. The summary contains statements of findings revealed
in the study. The implications may provide specific suggestions for ele¬
mentary school principals and education. The recommendations, based on
findings in this study, are made to be used by school systems, (particu¬
larly East Baton Rouge Parish School System) and/or universities con¬
cerned with the mainstreaming process and principal-teacher training pro¬
grams.
The references cited and the appendices are the final portion of
this study.
Summary
This study deals with the ascertainment, examination and interpre¬
tation of elementary school principals' expressed attitudes toward main-
streaming of exceptional children in regular classes. Data obtained from
fifty-five principals in the East Baton Rouge Public School System pro¬
vided information on the subjects' perceptions of mainstreaming as a
viable concept in education. Responses obtained from a data inventory
consisting of social-occupational characteristics provided data for
determining the principals' expressed attitudes toward mainstreaming
exceptional children into regular classes.
CHAPTER II
REVIEW OF RELATED LITERATURE
The initial task involved in conducting this investigation was an
intensive survey of the literature pertaining to mainstreaming of excep¬
tional children and elementary principals* attitudes toward this educa¬
tional trend.
Overview of the Mainstreaming Concept of Exceptional
Children into Regular Classes
Since American education is being challenged within the profession
as never before, special educators are now committed to the point of view
that education*s mode of address must change drastically from its present
form if the precious uniqueness of each child's humanity is to be cher¬
ished. These challengers believe that not only must regular education
practices change but that the program authorizing legislation, training
programs focus, service delivery systems forms, and even the structures
of special education must change. The viewpoint concerns the present
emphasis on pathology, causes within the child, to approaches which
emphasize the fact that the problem has other implications including the
mismatch existing between the child's needs and the opportunities special
educators make available to nurture the child's self-realization.^^
^^Evelyn N. Deno, "Special Education as Developmental Capital,"
Exceptional Children 37 (November 1970): 229.
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Today, special educators deplore the proliferation of disability
categories as a way of making better provision for children's needs.
They are sure that the only meaningful category for educational purposes
is the individual child. With this in mind, drastic changes must be
implemented in schools.
Sarason elaborates further by insisting that the elementary princi¬
pal is the crucial implementor of change in the school. Consequently,
any proposal for change that intends to alter the quality of life for all
children in the school depends primarily on the principal. The principal
today is a person caught in the middle. It is this person who speaks for
the school, the teacher, the pupils and the neighborhood, hoping to provide
16for everyone the elements of good education.
In order to fulfill this assignment adequately, the principal must
be knowledgeable of current trends and litigation in education that af¬
fect all children in the school and of the special education service
delivery system provided through mainstreaming.
The reiteration of who these children are and the philosophy of
the mainstreaming concept may have a significant impact on the attitude
of principals.
Mildly Handicapped Children
Children whose problems can be seen as relatively mild, they make
up the large group who have been traditionally labeled as educable men¬
tally retarded, emotionally disturbed, behaviorally disordered, educa-
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Seymour B. Sarason, The Culture of the School and the Problem of
Change (Boston: Allyn and Bacon, Inc., 1971)» p» 1^*
tionally handicapped, learning disabled or brain injured. The one com¬
mon characteristic Is that these children have been referred from regu¬
lar education programs because of some sort of teacher perceived behav¬
ioral or learning problem.
Children who have not been Included In this definition are train-
able mentally retarded, severely emotionally disturbed, multiple handi¬
capped, or those who are so obviously deviant that they have never been
enrolled In any kind of normal school program. Such children constitute
18
a very small percentage of exceptional children.
Philosophy of Mainstreaming
19
Haring summarizes the philosophy of mainstreaming, or Integration
as It has been referred to, as follows;
Exceptional children should have the benefit of experiences
with their non-exceptional peers whenever possible. Because
these children will eventually be required to achieve a satis¬
factory adjustment within a predominately normal society, the
experiences they have as children with the society are invalu¬
able to them. Furthermore, normal children should be given the
opportunity to understand, accept and adjust to children with
exceptionalities.
Mainstreaming will allow mildly handicapped students to be consid¬
ered and treated according to their own unique educational needs. How¬
ever, their rights, responsibilities and privileges will be the same as
20
those of all other students in the school.
17
M. Stephen Lilly, "Special Education: A Teapot in a Tempest,"
Exceptional Children 37 (September 1970); 43.
19
Morris G. Haring, George G. Stern and William M. Cruickshank,
Attitudes of Educators Toward Exceptional Children (New York; Syracuse




The reasons for change in the field of special education for handi¬
capped children are two-fold. First, to shift the emphasis away from
the serving of handicapped children by disability labels to providing for
the special educational needs of children within the framework of the
regular program and, secondly, to comply with legislative demands resul¬
ting from parental pressures to integrate labeled children into the
regular school program.
Since evidence has accumulated over the years to indicate that
mainstreaming is a valid alternative to self-contained special classes
for appropriately selected pupils and teachers, a number of authors have
discussed their findings on inappropriateness of special class placement
and suggestive alternatives. Their studies investigated the efficacy
of special class placement of disproportionate groups of children (includ¬
ing minorities), ability grouping, testing practices and labeling as well
as suggestive alternatives to special education placement (See Appendix
21 22 23
A). Among those investigators are Christophos and Renz; Deno; Dunn;
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Florence Christophos and Paul Renz, "A Critical Examination of
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and Spicker;^ Cegelka and Tyler;^^ Rubin, Senison and Betwee;^^
Milazzo;^^ Kidd;^^ Cassidy and Stanton;^^ Haywood;^^ Reger, Schroeder
G. Orville Johnson, "Special Education for the Mentally Handi¬
capped—A Paradox," Exceptional Children 29 (October 1962): 62.
^^Lilly, p. 43.
26
J. Skelly Wright, Hobson vs. Hansen: Opinion by Honorable J.
Skelly Wright Judge, United States Court of Appeal for the District of
Columbia (Washington, 0. C.: West Publishing Company, 1967«
27Donald L. MacMillan, "Special Education for the Mildly Retarded:
Servant or Savant?" Focus on Exceptional Children 2 (February 1971): !•
28
Samuel A. Kirk, "Research in Education," in Mental Retardation:
A Review of Research, eds. H. A. Stevens and R. Heber (Chicago: Univer¬
sity of Chicago Press, 1964), p. 57-
29Herbert Goldstein, "The Efficacy of Special Classes and Regular
Classes in the Education of Educable Mentally Retarded Children," in
Psycholopatholoqy of Mental Developments, eds. J. Zubin and G. A.
Jervis (New York: Grune and Stratton, 1967), p. 580.
30Samuel L. Guskin and Howard H. Spicker, "Educational Research
in Mental Retardation," in International Review of Research in Mental
Retardation, Vol. 3 (New York: Academic Press, 1968), p. 217.
31
Walter J. Cegelka and James L. Tyler, "The Efficacy of Special
Class Placement for the Mentally Retarded in Proper Perspective." Train¬
ing School Bulletin 67 (May 1970): 33.
^^E. Z. Rubin, C. B. Senison, and M. C. Betwee, Emotionally Handi¬
capped Children in the Elementary School (Detroit: Wayne State Univer¬
sity Press, 1966).
^^Tony C. Milazzo, "Special Class Placement or How to Destroy in
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and Uschold;^^ Bruininks;^® Hoeltke;^^ Bruininks and Rynders;^ Barksdale
and Atkinson; Hewett et al., (Madison Plan); and Meisgeier, (Houston
Plan).^^
One of the major alternative systems for change in providing ser¬
vices for handicapped children is the Cascade System in Special Education
Service, proposed by Deno. This alternative system is a unique position
paper presented at the Joseph P. Kennedy, Jr., Foundation International
Symposium on Human Rights, Retardation, and Research, Washington, D. C.,
October 1971.
37
R. Reger, W. Schroeder and K. Uschold, Special Education; Chil¬
dren with Learning Problems (New York: Oxford University Press, 1968).
•jQ
Robert H. Bruininks, "Problems and Needs in Developing Alterna¬
tives to Special Classes for Mildly Retarded Children," paper presented
at the First Annual Studies Conference in School Psychology, Temple
University, Philadelphia, June 1972.
39
G. M. Hoeltke, "Effectiveness of Special Class Placement for
Educable Mentally Retarded Children" (Doctoral dissertation, Lincoln,
Nebraska: University of Nebraska, 1966), p. 252.
40
Robert H. Bruininks and John E. Rynders, "Alternatives to Special
Class Placement for Educable Mentally Retarded Children," Focus on
Exceptional Children 3 (September 1971): 1.
41
Mildred W. Barksdale and Anna Pearl Atkinson, "A Resource Room
Approach to Instruction for the Educable Mentally Retarded," Focus on
Exceptional Children 3 (September 1971)! 12.
^^Frank M. Hewett, Frank D. Taylor, Alfred A. Artuso and Herbert
C. Quay, "The Learning Center Concept" in Behavior Modification of Learn¬
ing Disabilities, ed. Robert H. Bradford (San Rafael, California: Aca¬
demic Therapy Publication, 1972), p. 128.
^^Charles Meisgeier, "The Houston Plan: A Proactive Integrated
Systems Plan for Education," in Instructional Alternatives for Except¬
ional Children, ed. Evelyn Deno (Reston, Virginia: The Council for
Exceptional Children, 1973)» P» 133.
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to serve as "developmental capital" in an overall attempt to upgrade
the effectiveness of the total pupil education effort.
The system allows for a variety of ways of serving exceptional
children, extending from placement in a regular class, with no need for
special education, to special education that is provided in settings that
44
may be the administrative responsibility of non-school agencies. (See
Figure 1, Appendix B)
Pressures for Mainstreaming
Evidence does exist that parental pressure and litigation are two
primary factors that have brought the mainstreaming concept to the sur¬
face in American education.
Birch asserts that the pressures toward mainstreaming spring from
a complex group of motives of which at least eleven can be identified:
1. The capability to deliver special education anywhere
has improved.
2. Parental concerns are being expressed more directly
and forcefully.
3. The growing rejection of the labeling of children.
4. Court actions have accelerated changes in special
education procedures.
5. The fairness and accuracy of psychological testing
have been questioned.
6. Too many children were classified psycho-metrically as
mentally retarded.
7. Civil rights actions against segregation uncovered ques¬




8. Non-handicapped children are deprived if they are not
allowed to associate with handicapped children.
9. The effectiveness of conventional special education was
questioned.
10, Financial consideration fosters mainstreaming.
11. American philosophical foundations encourage diver¬
sity in the same educational setting,^5
Parental Pressure
Parent groups have emerged as a powerful force for setting the
future directions of special education activities. Parental activity
is more a modern revival of increased community concern than a new develop¬
ment.
Many parents^ as well as educators, question the desirability of
traditional self-contained classrooms for many exceptional children.
Labeling, damage to self-concept, compartmentalization, concerns by
minority groups, and loss of stimulating opportunities, as well as ques¬
tions about the constitutionality of some current testing and grouping
practices, are matters of increasing concern.
Because of parental pressure and its beginning of positive results
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for exceptional children, Hewett et al., have concluded:
The decade of the seventies will certainly be marked by the
search for, and widespread adoption of, new methods of
instruction and new models for service delivery. The
emphasis may well shift from the medio-psychology model
to educational models whose philosophical and empirical
foundations lend themselves to objective, measurable re¬







A "quiet revolution" is being fought within American education for
the handicapped. Its purpose is to establish the same right for the
handicapped that already exists for the non-handicapped throughout the
United States. This recent movement is directed toward the number of
children who will no longer be denied an education. Concern for the
education of handicapped children has acquired a broad base in the Ameri¬
can society. It is the concern not only of parents and teachers, but of
state and local governments. It now has become the concern of govern¬
mental officials at the highest level of the United States. This is
reflected in the recent federal acts and appropriations for research
hi
training and services for handicapped children.
Recent litigation has resulted in formulation of the concepts
"right to education," in addition to "right to treatment," and "freedom
from involuntary servitude" in the area of mental health and special
education.
According to Robert M. Gettings, the "right to education" suits
suggest that no retarded child regardless of the degree of severity of
his handicap, may be denied access to free public education geared to his
own particular needs. The Court states that abridgement of this right is
clearly in conflict with the equal protection clause of the l4th Amend-
. 48
ment of the United States Constitution.
^^Samuel A. Kirk, "The National Advisory Committee on Handicapped
Children," Exceptional Children 34 (March 1968): 481.
US
Robert M. Gettings, "The Implications of Recent Litigation In¬
volving the Rights of the Mentally Retarded" The Rights of the Mentally
Handicapped: Proceedings from a Bi-Reqional Conference (Arlington, Vir¬
ginia: National Association of Coordinators of State Programs for the
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Unlike the 1958 Department of Public Welfare v. Haas which states
that public schools are not responsible to provide education for the handi¬
capped, especially the mentally retarded, the 1971 Pennsylvania Associa¬
tion for Retarded Children (PARC) v. Pennsylvania and the 1972 Mills v.
Board of Education, D. C, affirm the "right to education" for all
excluded children including the mentally retarded.The PARC, a landmark
case involving exceptional children, was a class action suit which was
filed to obtain and guarantee a publicly supported education for all men¬
tally retarded children in the state of Pennsylvania. As a result of
this case and in addition to guaranteeing the educational rights of men¬
tally retarded children, it is also required that:
... the child and his family be provided the rights of notice
and due process prior to any alterations in the child's educa¬
tional status . . . .these rights require that school districts
notify parents of mentally retarded children that an alteration
in their educational status is being considered. . . . procedures
such as the right to counsel, cross examination, presentation of
evidence, and appeal, as well as others, must follow in the place¬
ment process.50
A similar case. Mills v. the Board of Education of the District
of Columbia was a suit of plaintiffs and their class against the welfare
agency in behalf of all residents of institutions not receiving an edu¬
cation. The plaintiffs and their class sued the school board for chil¬
dren denied admittance to public school. In essence, this landmark case
established the right to an education for all children previously excluded
Mentally Retarded, Inc., 1972), pp. 19-24.
^^I. Ignacy Goldberg, "Right to Education," paper presented at the
Fall 1973 Conference of the Georgia Federation Council for Exceptional
Children, Macon, Georgia, October 1973» (Mimeographed.)
^^Patrick J. Casey, "The Supreme Court and the Suspect Class,"
Exceptional Children 40 (October 1973)' 121.
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from school.
Gettings further indicates that the "right to treatment" suits
are claiming that the mentally retarded in publicly operated institutions
have a basic constitutional right to adequate treatment and habitation
services and that denial of this right should be interpreted as a major
breach of the resident's entitlements under the l4th Amendment of the
United States Constitution; it has also been argued in some of the cases
that lack of public funds should not be a constitutionally adequate excuse
for denying rights to retarded residents. Among the cases dealing with
commitment and treatment procedures are Lake v. Cameron (1966) which
states that procedures cannot overextend protection to the point of de¬
privation of personal liberty, consequently, a notice of continuum of
services is required; ^ Wyatt v. Stickney (1972) which infers the right
to care and treatment of involuntarily committed mentally ill and the
mentally retarded. In the case of Jackson v. Indiana (1972) it was
ruled that holding a handicapped indefinitely who are judged "incompe-
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tent" to stand trial is unconstitutional.
Since labeling and misplacement of handicapped children have become
an overwhelming problem, as indicated earlier in this chapter, the Court
^^Alan Abeson, "Movement and Momentum; Government and the Education
of Handicapped," Exceptional Children 39 (September 1972): 63*
52^ Gettings, p. 22.
^^Gary D. Col lings, "Case Review; Rights of the Retarded," The
Journal of Special Education 7 (Spring 1973)* 27*
^^Abeson, p. 63.
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has declared that psychologists may release psychological reports to
public agencies which deal with these children (Iverson v. Frandsen,
1956).^^ Court ruling in Hobson v. Hansen, 1967^^ and Larry P. v. Riles,
1972 declared that I.Q,. test should not be used as the sole determiner
for class placement. The 1972 case further asserts that if racial imbal¬
ance results, periodic re-evaluation is required.^^
Additionally, it was ruled in 1969 (Mclnnis v. Shapiro) that there
was no constitutional requirement that expenditures be made on the basis
rQ
of educational needs.^
Attitudinal Studies Toward Mainstreaming Exceptional
Children Into Regular Classes
The return of exceptional children to the regular classroom will
be met with short lived success unless a program is initiated to modify
the attitudes of all those concerned. Formerly, the educational system
legally excluded children with exceptionalities. This exclusion was
the written expression of mankind's attitudes toward its handicapped
59
population, characterized by overwhelming prejudice.
Evidence of court cases (Lori Case v. State of California;^^ Wyatt
^^Collings, p. 29-
^^David L. Kirp, "The Great Sorting Machine," Phi Delta Kappan
55 (April 1974): 521.
^^Frederick J. Weintraub and Alan Abeson, "New Education Policies
for the Handicapped: The (luiet Revolution," Phi Delta Kappan 55 (April
1974): 529.
^®E. Edmund Reutter, Jr., and Robert R. Hamilton, The Law of
Public Education (Mineola, New York: Foundation Press, Inc., 1970),
p. 201.
59^Weintraub and Abeson, p. 526.
Lori Case v. State of California, Civil No. 13127* Court of
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V. Stickney;^^ Mills v. Board of Education;^^ and Pennsylvania Associ-
ation of Retarded Children v. Commonwealth of Pennsylvania); ^ substan¬
tiates that the handicapped are systematically isolated from the main¬
stream of society. From historical to the present time, physically,
mentally and emotionally disabled individuals have been alternately viewed
by society as dangers to be destroyed, as nuisances to be cast aside
or as burdens to be separated from the masses. Furthermore, these minori¬
ties* treatment results from a tradition of isolation unequal to non¬
handicapped America. Presently, the traditional ways of perceiving handi¬
capped children must change if our educational systems are to be long
1ived.
Goldberg and Lippman assert that:
Attitudes, expectations and even values are in a state
of rapid change in the United States today. They indicate
that what was long taken for granted is now questioned and
challenged.^^
Because of this rapid change in the United States today, a number
of attitudinal studies toward mainstreaming of exceptional children into
regular classes are being undertaken, although the practice of mainstream¬
ing does meet with antagonism, too. Some educators and administrators
are not keen on this practice because they fear that the gains made on





^I. Ignacy Goldberg and Leopold Lippman, "Plato Had a Word for
It," Exceptional Children 40 (February 1974): 327.
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behalf of handicapped children will be wiped out once they are main¬
streamed into the regular classroom. These opposing educators and
administrators are not happy about the drastic changes their own accus¬
tomed professional approaches will have to undergo.
Some regular classroom teachers, who already feel pressured in many
ways, often show resistance because they have never taught the handicapped
and because they are concerned about their ability to cope with problems
that could arise in teaching these children. But adequate training and
resource support in schools where mainstreaming of these children has
been implemented indicate that the resistance on the part of teachers and
66
administrators has turned to enthusiasm.
Some parents of handicapped children dislike the practice of main-
streaming. The Information Center for Handicapped Children released
data to support the reason why some parents resent the idea of mainstream¬
ing. The primary reason is that these parents feel that they have worked
hard to get their children special education programs, and they are
afraid that with mainstreaming their children will either be dumped into
regular classrooms without supportive services or that if the services
are available at first, there is a possibility that these services will
vanish if city and state budgets are cut.^^
Recent studies conducted on the attitudes of principals and teachers
toward regular classroom integration of exceptional children are of sig-
68




68°D. I. Proctor, "An Investigation of the Relationships Between
25
Harper;^^ Haring;^^ Jones;^^ Payne and Murray;^^ Guerin and Szatlocky^^
74 75Barngrover; and Beery indicate that the attitudes of principals and
teachers toward mainstreaming handicapped children into regular classes
are paramount for productive outcomes in education.
The Information Center of the Council for Exceptional Children
provided evidence that the majority of attitudinal studies concerning
educators* feelings toward mainstreaming of exceptional children into
regular classes are positive and conducted in urban and suburban sec-
76tions throughout the United States. Fewer studies have been conducted
Knowledge of Exceptional Children, Kind and Amount of Experience, and
Attitudes Toward Their Classroom Integration, Dissertation Abstracts28
(1967): 1721-A.
^^Ronald H. Combs and Jerry L. Harper, "Effects of Labels on
Attitudes of Educators Toward Handicapped Children," Exceptional Chil¬
dren 33 (February 1967): 402.
^^Haring et al., p. 117.
Reginald L. Jones, "The Hierarchical Structure of Attitudes
Toward the Exceptional," Exceptional Children 40 (March 1974): 430.
72
Reed Payne and Charles Murray, "Principals' Attitudes Toward
Integration of the Handicapped," Exceptional Children 41 (October
1974): 123.
^^Gilbert R. Guerin and Kathleen Szatlocky, "Integration Programs
for the Mildly Retarded," Exceptional Children 41 (November 1974): 173.
A. Barngrover, "A Study of Educators' Preferences in Special
Education Programs," Exceptional Children 37 (January 1971): 755.
^^Beery, p. 62.
^^Educational Research Information Center, Document of Council
For Exceptional Children Information Center (Virginia; ERIC, 1974),
p. 43. (Mimeographed.)
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in the southern and southeastern sections^ viz, Texas and Florida.
With the foregoing in mind, this study was undertaken in Louisiana.
One of the persistent concerns of investigators and educators is
the attitudes held by teachers and principals toward mainstreaming handi¬
capped school children. In contrast to what is known about special
teachers’ attitudes, research investigating attitudes of regular class
teachers is extensive. (Milofsky;^^ O'Donnell;^® Ohlson;^^ and
Birch),
80
Limited research is conducted in the area of principals' attitudes
toward mainstreaming exceptional children into regular classes. Payne
01 02 0*5
Murray, Guerin and Szatlocky and Barngrover°'^ have conducted studies
on principals’ attitudes toward mainstreaming these children.
Proctor investigated classroom teachers’ attitudes toward integra¬
ting exceptional children into regular classes and related this to know¬
ledge of and experience with exceptional children. It was found that
^^Carl 0. Milofsky, "Why Special Education Isn’t Special." Harvard
Educational Review 44 (November 1974): 442.
^^Patrick A. O’Donnell, Evaluation of the 1968-69 Remedial-
diagnosis Implementation Study (Sacramento; California State Department
of Education, Title VI-A Project Report, 1969)> p. 20.
^^Gleen A. Ohlson, Evaluation of the Project T.E.A.C.H. (Washing¬
ton, 0. C.: U, S. Office of Education Project Report, Bureau for the
Handicapped, 1972), p. 15.
^^Birch, p. 25.
01
Payne and Murray, p. 123.
02
Guerin and Szatlocky, p. 173.
0-5•^Barngrover, p. 178.
27
special class teachers were more realistic than were regular classroom
0£,
teachers in their attitudes on integration.
Combs and Harper's study reveals that the amount of experience,
rather than the type of experience, helps a teacher to achieve a more
realistic attitude towards educational placement of exceptional chil-
85dren. This study supports Haring's idea that orientation programs
designed to develop knowledge and understanding about children is an
effective approach to improvement of classroom integration for excep¬
tional children.
Jones' study reports positive attitudes toward the mildly handi¬
capped. Students in this category share the same configuration of atti-
87
tudes as are held for the non-exceptional.
Attitudinal studies of elementary school principals toward Integra-
88
tion of the handicapped, conducted by Payne and Murray, Guerin and
On QA
Szatlocky, ^ Barngrover,^ reveal positive results. The study by Payne
and Murray seems to indicate that urban elementary principals are more
reluctant to integrate handicapped children into regular school programs
than are their suburban counterparts. Integrative types of programs
8k
Proctor, p. I72I-A.
8r^Combs and Harper, p. 402.
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Haring et al., p. 117*
Jones, p. 430.
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Payne and Murray, p. 123.




appear to have more administrative support and thus a better chance of
91
success in the suburban school setting.
Interview data from Guerin and Szatlocky's study indicate that
building principals not only expressed personal support toward integra¬
tion of handicapped children into regular classes but encouraged support
92
among their teaching staffs.
Modification Techniques of Attitudes
An intensive survey of the literature provided in this study sup¬
ports the assumption that the attitudes of principals and teachers influ¬
ence the attitudes of the children with whom they come in contact. It
is assumed that if, through certain educational techniques, one can modify
the attitudes of principals and regular classroom teachers toward a real¬
istic and humane acceptance of exceptional children, these attitudes of
acceptance on the part of teachers and principals will also influence
children in the direction of realistic acceptance.
The most widely used methods for modification of attitudes are
films, group discussions, visitations, lectures, reading materials or
93
any combination of these.




Payne and Murray, p. 125.
^^Guerin and Szatlocky, p. 179.
93^^Haring, et a1., p. 12.
^^Samuel L. Guskin, "Simulation Games on the ‘Mainstreaming*of
Mildly Handicapped Children," in Viewpoints, ed. Sivasailam Thiagarajan
(Bloomington: School of Education, Indiana University, 1973)> P» 87.
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Binnewies,^^ Cherrington and Miller,^^ and Ford^^ insist that a
single method is more effective than others, but the evidence is not
conclusive enough to suggest the identification of any one method for all
situations.
The greatest amount of research reports the use of instruction in
some form or another as a means for modifying attitudes. The effective¬
ness of instruction in modifying attitudes is a function of the effort
put forth by the instructor to modify attitudes in a given direction.^®
Peterson and Thurston's investigation indicates that motion pic-
99
tures are an important influence on the attitudes of children. ^ Conse¬
quently, motion pictures may be an invaluable technique to be employed
with principals.
Haring and his collaborators conclude that by and large the effec¬
tive methods for changing attitudes appear to be favorable teaching
methods. The method or methods used are not the only variables involved
in the modification of attitudes. The instructor, lecturer or group
gc
W. G» Binnewies, "Measuring Changes in Opinion," Sociology and
Social Research 16 (November-December 1931)s 1^3.
^^Ben J. Cherrington and L. W. Miller, "Changes in Attitudes as the
Result of a Lecture and of Reading Similar Materials," Journal of Sociolog¬
ical Psychology 4 (November 1933)* ^79.
^^Robert N. Ford, "Scaling Experience by a Multiple-Response Tech¬
nique; A Study of White-Negro Contacts," American Sociological Review 6
(February 1941); 9.
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Haring, et al., p. 13*
^^Ruth C. Peterson and L. L. Thurston, Motion Picture and the
Social Attitude of Children (New York; The Macmillan Company, 1933),
p. 25.
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discussion leader, as.an.individual, plays a major role in this effort,
Preparation for Implementation of Mainstreaming
Handicapped children are attending school today more than ever
before. Thus, since the mainstreaming concept is on the rise in educa¬
tion and is being implemented in many school systems, preparation for such
will initially involve principals and teachers. The preparation will
definitely include modification of attitudes on the part of these indi¬
viduals. Principals and teachers are encouraged to organize short,
informal, teacher-to-teacher, teacher-to-principal and/or principal-to-
principal inservice sessions in their systems and schools. In the teacher-
to-teacher session, for example, this type of meeting will allow teachers
who have had success with mildly handicapped children in regular classes
to describe and demonstrate their procedures. A similar type of dis¬
cussion will apply to special education teachers who have been particu¬
larly helpful to regular class children with educational problems.
Guskin suggests that the preparation of teachers—both regular and
special—who will be involved in mainstreaming can be categorized into
three components: affective, cognitive and behavioral. The affective
component emphasizes feeling and emotion, viz: interests, attitudes,
appreciation, methods of adjustment and a willingness to work with handi¬
capped children. The cognitive component involves an insight into the
characteristics of handicapped children and their intellectual needs,
such as knowledge, understanding and thinking skills. The behavioral
^^^Haring, et al., p. 14.
101„ QlBeery, p. 81.
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component involves skills needed by teachers to work with these children.
These skills include the teaching of academics and the coping with social,
102emotional and management problems.
It is apparent that many teachers—regular and special—are not
ready for the new responsibilities that are a part of the mainstreaming
process. Therefore, seminars, workshops, conferences, special courses
and continuing education must be conducted in local school systems for
these educator, including principals who will have exceptional children
in their schools.
Birch reports that inservice education is a requirement in the
preparation for mainstreaming exceptional children. The preparation
process begins by giving mainstream teachers the tool that is needed so
that they can satisfactorily work with mildly handicapped children be-
103fore giving them these students.
Inservice education emphasizes the benefits to regular classroom
teachers through a variety of methods, techniques and/or tasks, e.g.,
consultation, simulation, role-playing, games practicum experiences and
research.
In an attempt to sell mainstreaming to teachers in various school
systems around the nation, simulations and games seem to hold great
104
promise as non-threatening instructional procedures. Positive and
affective changes result when the teachers are put in the position of the
^^^Guskin, "Simulation Games," p. 86.
’°^Birch, p. 94.
104
Guskin, "Simulation Games," p. 87.
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handicapped child. Thus, by portraying the role of the student in a
game or simulation, the teacher begins to identify more closely with the
student. As a result, the teacher feels more positive toward the stu¬
dent and sees things from his or her perspective.
Inservice training of teachers might include the Consulting Teacher
Approach to Special Education. This approach, designed by Lilly, is a
teacher training based model of special education. It provides three
levels of training to regular elementary classroom teachers—consultation,
workshops and formal courses receiving University graduate credit. Train¬
ing levels in this approach progress from specific and basic to complete
and general special education skills, all of which involve applications
106
within a trainee's classroom. The major tasks of a consulting teacher
are individualized instruction, analysis of behavior, research and con-
sultation training.
Inherent in the training based model for special education by
1 nft
Lilly is the "Zero Reject Model,"
... meaning that once a child is enrolled into a regular
education program within a school, it must be impossible to
administratively separate him from that program for any
reason. Removal from the mainstream educational program must
be an administrative impossibility. A zero reject model accom¬
plishes two very important goals. First, it places the responsi-
105 Ibid.
°^Lu S. Christie, Hugh S. McKenzie and Carol S. Burdett, "The
Consulting Teacher Approach to Special Education: Inservice Training





M. Stephen Lilly, "A Training Based Model for Special Education,"
Exceptional Children 37 (Summer 1971)s 745.
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bility for failure on the teacher rather than the taught,
which solves a moral dilenma which has been called the
critical issue for special education in the 70's. If a
child fails to learn or irritates the teacher because of
some behavior pattern, a zero reject model of education
demands that the problem be dealt with by those most
directly involved ....
The second purpose of a zero reject model is to deny
ourselves (as educators) the possibility of ultimate fail¬
ure with a child .... In short, we need a zero reject
system to protect ourselves from our tendency to blame and
label children for failure and to prevent acceptance of easy
"solution" to complex instructional problems.
Preparation of Principals
The preparation process of principals for mainstreaming handi¬
capped children does not require any more formal procedures than that of
teachers. The process develops around a series of similar kinds of
activities as those listed for the teacher; seminars, workshops, con¬
ferences, mini-courses, inservice training and continuing education.
Since the states of California and Texas are regarded as landmark
sites where mainstreaming of exceptional children into regular classes
was first implemented, central offices in many school systems provide
inservice preparation, encouragement, and technical assistance to prin¬
cipals before the concept is initiated and implemented in schools.
In Texas' most effective continuing educational programs, imagina¬
tive principals are used as group leaders for inservice sessions.
Instructional Leadership Institutes, on a five year contract, are
made with major universities. The institutes provide regular group and
individual instructional sessions for the entire administrative staff,
which includes principals. These sessions include such basic special
education concepts as; individual differences in learning potentials,
personal and social effects of handicaps, needs of local school assess-
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merits, modification, techniques for curricula, adapted instructional
materials, and expectations for various specially trained teachers.
There are some provisions that are being made for individualized in-
109service programs for specific schools.
In conclusion, inservice education, continuing education, seminars,
workshops, conferences and even mini-courses permit teachers and prin¬
cipals in a system or systems to work together in sharing and stimula¬
ting ideas for the implementation of mainstreaming. These types of
training allow for the aforementioned personnel to move into an actual
planning for and implementing mainstreaming of mildly handicapped chil¬
dren from self-contained classes into regular classes.
Major Instructional Models for Mainstreaming
There are several instructional models that contain different
alternative systems or programs for delivering special services to excep¬
tional children that are currently being implemented in public school
settings. Two of the major models are the Madison Plan and the Houston
Plan.
The basic similarity of these two models is the objective to edu¬
cate exceptional children who have been traditionally labeled by cate¬
gories into the mainstream of the regular school program.
The primary differences between the two models are the following;
The Madison Plan is a learning center model that pro¬
vides for the instruction of educable mentally retarded, emo¬
tionally disturbed, and learning disabled students in a setting
^^^Birch, p. 38.
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allowing free flow of children between regular classrooms
and a specialized resource facility.HO
The major goal of this plan, originated by Hewett in 1968, is to
increase the amount of time the exceptional child participates in a
regular classroom program. The program's organization into placement
settings that are graded according to individual child readiness to
participate in regular class activities constitutes a continuum that has
some resemblance to the Cascade of Services model by Deno.
The Houston Plan, developed in 1972, is an organizational system-
wide innovation in Texas based on the assumption that all children deserve
a special education. The essential aspects are the retraining of teachers
and the total restructuring of the classroom which is aimed at a continu¬
ing search for better delivery of services in the classroom to ensure
continuous progress and growth for every child, including the exceptional.
This plan operates on a team management approach in which a number
of supportive personnel in the local school work with Special Education
and regular children and teachers in the classrooms and in the Precision
Learning Center in the elementary school. The PLC arrangement provides
for the pulling together of all specialized programs, personnel and ma¬
terials. It makes services available immediately to any child experi¬
encing difficulty in the classroom.^^^
^Frank D. Taylor and Michael H. Soloway, "The Madison School
Plan; A Functional Model for Merging the Regular and Special Class¬
rooms," in Instructional Alternatives for Exceptional Children, ed.
Evelyn N. Deno (Reston, Virginia; The Council for Exceptional Chil¬




An Overview of Special Education Services In
East Baton Rouge Parish School System
Introduction
East Baton Rouge Parish is located in Baton Rouge, the capital of
Louisiana. The parish is comprised of 109 schools: fifteen senior high,
• 112
one middle, fifteen junior high and seventy-eight elementary schools.
From these preceding schools, the elementary schools are specifically
used in this study.
According to PAR Analysis infrequent use is made of the new tech¬
niques, commonly called "mainstreaming" which involve regular class place-
113
ment supplemented by special education services.
It was discovered that the majority of children, not only residents
of East Baton Rouge Parish but also those within the state, who received
special education services in the public schools were placed in special,
classes.
One of the requirements by law of Louisiana's school officials is
to provide an education for children with serious physical, emotional and
mental impairments. However, it seems that these children have not been
a major concern of most school systems. In addition to the preceding
concern, only limited facilities and educational opportunities have been
made available to them. Moreover, a large number of these children have
been institutionalized, placed in regular classes or have attended pri-
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Robert Gaston, Facts and Figures (Baton Rouge: East Baton Rouge
Parish School Board, 1973), P« 19.
^^^PAR Council, p. 1.
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vately operated facilities such as day care centers and sheltered work¬
shops. Some of these children have even been kept in the home.^^^
The problem of providing an adequate education for physically and
mentally handicapped children is not uniquely confined to the state of
Louisiana. Other states, either voluntarily or under court order, are
now confronted with a similar kind of situation.
Public and private agencies in Louisiana have a great number of
experienced personnel in the area of special education who are develop¬
ing techniques and methods for providing services for these children.
Presently, legislature and court priorities in Louisiana and other
states now provide the impetus for spreading this expertise statewide.^^^
Litigation in Louisiana
The most significant case affecting special education and the
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courts in Louisiana is Lebanks v. Spears (1973)* This case, involving
eight Black children who were classified as mentally retarded, was filed
against the New Orleans Parish School District in the state of Louisiana
federal district court. It was established from this action that no child
can be excluded from free publicly-supported education by reason of a
handicapping condition. Not only have these decisions affected special
education programs in their respective jurisdictions, but they have also






the nation. The rationale for this drive is the assumption of a con¬
stitutionally protected right to education.
Special Education Services in East Baton Rouge Parish
PAR Analysis (PAR) devoted its December issue on "Special Educa¬
tion: A Mandate in Louisiana" to highlight special education services
in the state. A glance at special education services in East Baton
Rouge Parish yielded a widely varied picture. As it might be expected,
a broader variety of services is provided in this urban school system
than rural ones. There are approximately 7,229 public school classes
and services for exceptional children in the parish, with an additional
2,040 private and state institutions which total 9,269. The emphasis of
this study is on elementary public school services that are available
for these children.(See Appendix C)
PAR reported that there are approximately 16,991 handicapped chil¬
dren in the East Baton Rouge School System. Among this number, 2,608
have been evaluated and need special education services while 5,114 are
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in need of only testing. This totals 7,722.
A limitation of the survey by PAR was a breakdown of elementary
school children evaluated and in need of services. However, it was
pointed out that common to all systems is the heavy emphasis placed on
providing services to elementary school children and a neglect of the
119
special needs of preschool and secondary students.
Perhaps a reason to support the findings of the vast number of




children needing tests and services in East Baton Rouge Parish, is that
most urban school systems are better equipped to know about these chil¬
dren since the system provides a greater array of services. Next, the
East Baton Rouge Parish School Board works cooperatively with the nearby
institutions—Southern and Louisiana State Universities—and employs
trained and prepared teachers and/or specialists for special education
classes and to evaluate and diagnose children suspected of needing special
education services. The school system cooperates with local, state and
federal agencies in an effort to provide maximum opportunity for all chil-
PAR's public school survey based on the 1972-73 school year revealed
that the pattern in providing special education in the state is to offer
special classes and/or services in a few areas of exceptionality. Usually
these services are provided to the educable mentally retarded, slow learn¬
ers and to the speech impaired. Very little seems to be done to provide
services for the physically handicapped, the hearing impaired or the
visually impaired. At the time of the survey, no school systems in Louisi¬
ana were offering formalized programs to the gifted child which is another
121
area of special education.
Contrary to the traditional pattern of providing special education
services primarily to educable mentally retarded, slow learners and
speech impaired. East Baton Rouge Parish schools serve trainable mentally




orthopedically handicapped and deaf-blind children(See Appendix C
which summarizes East Baton Rouge Parish School System's special educa¬
tion classes, enrollment and teacher-specialist staff during the 1974-
75 school term.)
Presently East Baton Rouge Parish School System is in its primary
stages of implementing mainstreaming of mildly handicapped elementary
school children into regular classes. (See Chapter IV for findings).
The process is via regular classroom teacher, itinerant specialists,
resource and special education teachers. The participating schools
operate under two types of special education arrangements which involve
mainstreaming handicapped children into regular classes on a limited
basis. These types are the regular class aided by specialists and the
regular class with a resource room.
Regular classes that are aided by specialists allow mildly handi¬
capped children the maximum opportunity to obtain and participate in normal
educational experiences. In this particular arrangement the regular
classroom teacher may consult with educational specialists in such fields
as instructional materials, reading, psychology and speech in order to
assist in planning the educational program of handicapped children. In
many instances, the specialists may work directly with particular chil¬
dren who have specific problems. The specialists in this arrangement
are itinerant and they serve several schools in a district. However, by
not being full-time in a particular school, the specialists' contact
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with teachers and children is limited. Consequently, this disadvantage
prevents the specialists from gaining a thorough understanding of the
teacher and/or specific needs of the children in a given school.
The second type of special education arrangement is the regular
class with a resource room. This arrangement allows mildly handicapped
children to be placed in a regular class with some time spent in a
resource room where a resource teacher will provide remedial or supple¬
mented instruction to meet the needs of these students. The regular
classroom teacher and the resource room teacher work together in pre¬
paring the individual, educational program for each child. The use of
resource rooms in the parish can prove to have other advantages for
mildly handicapped children. It can minimize the possible ill effects of
separating these children into special classes, allowing interaction
with their non-handicapped peers in the regular classroom situation.
Further, since most elementary schools in Baton Rouge are large enough
to accommodate resource rooms, handicapped children can usually attend
neighborhood schools. This eliminates the need for transporting them
to available special classes across the city or parish. Finally, re¬
source rooms can accommodate greater numbers of children at less cost
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than the special classes.
Although mainstreaming is a viable concept in education, it is not
being widely implemented in East Baton Rouge Parish Schools. One major
limitation to implementing this concept statewide is that funds from




the state might not be forthcoming for services provided outside of a
self-contained special education class.
Act 368, an amendment to Chapter 8 of Title 17 of the Louisiana
Revised Statutes of 1950, (Appendix C) provides funds for special educa¬
tion teachers based on certain specified class enrollments and no money
is earmarked for resource room teachers. In addition, it may be diffi¬
cult to obtain funding for personnel such as physical and occupational
therapists who would be needed if a greater variety of exceptionalities
125is to be served.
In order to determine the success of mainstreaming, there must be
a willingness on the part of principals to explore the concept in depth,
assess their attitudes toward the concept and appeal to state legislators
for funds necessary to implement mainstreaming on a statewide basis in
their schools.
Summary of Related Literature
The literature on mainstreaming mildly handicapped children into
regular classes seems to indicate that this new educational trend is
gaining nearly total acceptance where it is implemented. Studies further
indicate that this concept is becoming a familiar word to personnel in
special and general education. Although mainstreaming has a variety of
meanings, it is most frequently interpreted as an all-out endeavor to
return students with mild handicaps to regular classrooms and discontinue
their placement in certain special education services.
1 OC
^Louisiana, House, Special Education and Training, Statutes
(1941-52) 17s I-I8, Regular Session, 1972. (Mimeographed.)
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Mainstreaming can best be described as the provision of a con¬
tinuum of service opportunities for the mildly handicapped in the regu¬
lar classroom.
Today the concept of mainstreaming is becoming an increasing prac¬
tice in education. The literature indicates that children who are main¬
streamed seem to be attaining success in regular classes: socially,
emotionally and academically.
Legislative actions and recent court cases are attracting national
attention to the handicapped and their right to an education, primarily
as a result of parental concern.
The results of litigation place emphasis on the school where these
rights can be enforced. Since the school is a learning instrument of
society, it should attempt to provide the opportunity for all children
to be educated to their fullest capacity. With this in mind, the school
principal is the primary agent who can implement innovations for meeting
the needs of all children—including the exceptional ones. Therefore,
neither physical and/or emotional nor mental handicaps will deprive them
of an opportunity to participate in some type of program provided by the
services of special education. These services will necessitate develop¬
ment of a broad series of special learning experiences implemented by
school principals and staff for these children who cannot learn at the
same rate or with the same type of materials as others.
In conclusion, the related literature indicates that mainstreaming
creates more individualized and personalized programs in regular class¬
rooms for the handicapped in which all educators, special and general,
bear the burden of meeting the needs of all children. Furthermore, it
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is clear that the principal, as a change agent, sets the tone for a
school-community environment that is conducive to success in order for
mainstreaming to work effectively. Therefore, the progress of any or all
of the aforementioned types of instruction for exceptional children will





The primary purpose of this study is to ascertain, examine and
interpret the existing attitudes expressed by elementary principals
toward mainstreaming exceptional children into regular classrooms. The
secondary purpose is to determine if there are any significant differ¬
ences in expressed attitudes toward mainstreaming of exceptional chil¬
dren in accordance with the null hypotheses of selected-occupational
characteristics on the Mainstreaming Data Inventory.
Selection of the Sample
The study is based on a sample of fifty-five elementary school
principals in the East Baton Rouge School System, Baton Rouge, Louisiana.
The total number of elementary school principals was seventy-eight with
fifty-five responding to the inventory, thirty-one males and twenty-four
females.
Approval was granted to conduct the study in the East Baton Rouge
Parish School System. Following the authorization, letters of explana¬
tion along with copies of the committee's correspondence, the Main¬
streaming Data Inventory, and self-addressed stamped envelopes were mailed
to the principals. They were asked to complete the inventory and return
it at their earliest convenience.
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Copies of correspondence are provided in Appendix D of this study.
The Instrument
Purpose
For the purpose of this study, one instrument was used: the Main¬
streaming Data Inventory. This instrument was specifically designed by
the researcher. The initial step in its preparation was to administer a
sample survey form to the EPDA director and fellows at Atlanta University,
Georgia, to collect responses for and against mainstreaming exceptional
children into regular classes. This information was used in the construc¬
tion of the inventory which was sent to the elementary principals in the
East Baton Rouge Parish School System. (See instrument. Appendix E.)
The Mainstreaming Data Inventory
The Mainstreaming Data Inventory consists of two parts: Social-
Occupational Characteristics and Mainstreaming Analysis.
The Social-Occupational Characteristics section contains ten items
concerning the subject population's social and educational backgrounds
and present school status in terms of provisions for exceptional children.
The Mainstreaming Analysis section contains two parts. Part one
of this section consists of ten statements that are specifically designed
to gather responses relating to mainstreaming based on the principals'
perceptions of the mainstreaming concept and their willingness to inte¬
grate exceptional children. In addition, principals indicated the types
of program(s) in their schools for exceptional children as well as other
programs that were provided for these children.
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Statistical Methods for Analysis and Treatment of Data
The task of data analysis was to measure the relationships of vari¬
ables under investigation. Descriptive analysis, on the other hand,
represented the characteristics of the groups being observed.
2The chi square (X ) test is used to test the difference between a
sample and a previously established distribution. It is also employed
126with numerical data.
For the purpose of testing the hypotheses of this study, chi square
and cross-tabulation of the data were used to interpret and analyze the
differences among the subjects as revealed by the selected socio-
occupational characteristics on the Mainstreaming Data Inventory. In
certain instances, the researcher used mean (X), standard deviation (^)
and frequency distribution (f) for the analysis of descriptive data.
Data collected from the instrument were thoroughly examined. A
checklist was used to ascertain whether the responses from the subjects
were complete.
In order to process the collected data, the information was trans¬
ferred to Fortran coding sheets and then to computer cards to be punched.
Frequencies for all variables by groups were processed by the computer
to collect the data necessary to test the null hypotheses of this study.
The findings of the study are presented in Chapter IV.
James Popham, Educational Statistics; Use and Interpreta¬
tion (New York: Harper & Row Publishers, 1967), p. 164.
CHAPTER IV
PRESENTATION OF THE DATA
Introduction
This chapter contains the presentation of the collected data
resulting from the questionnaires returned by public elementary school
principals in East Baton Rouge Parish (Baton Rouge, Louisiana). These
principals were employed during the 1974-75 school term in schools con¬
taining grades kindergarten through the sixth year, including special
education classes.
The Mainstreaming Data Inventory was sent to seventy-eight ele¬
mentary school principals during the fall of 1974. The total number of
respondents was N=55> approximately 71 percent. The respondents were
requested not to reveal their identity on the inventory.
The subjects varied considerably in age, teaching-administrative
experiences and in their attitudinal perceptions toward mainstreaming
exceptional children into the regular classes.
Descriptive Data
The subjects in this study numbered fifty-five: 6 Black males,
25 white males, 8 Black females and 16 white females. These data are
reported in Table 1.
Data in Table 1 reveal that 41 (74.5 percent) of the responding




RACE AND SEX DISTRIBUTION
Sex
Mai es Females Total
Race Number Percent Number Percent Number Percent
B1 ack 6 10.9 8 14.6 14 25.5
White 25 45.5 16 29.0 41 74.5
Total 31 56.4 24 43.6 55 100.0
subjects are predominantly white with the male population of this group
constituting 45.5 percent (N=25) . There were more Black females (55 per-
cent) proportionally than white females (39 percent). and more white
males (61 percent) proportionally than Black males (45 percent).
Analysis of data regarding race and age is presented in Table 2.
According to the age-race distribution of the subjects, the findings
showed that the make-up of Black principals falls into age groups of
37-47 years, 64.3 percent, N=9, the next age group was 48-58, 28.6 per¬
cent, N=4 and 26-36 years, 7.1 percent, N=l.
Data revealed that within the age range of 26-36 years the Black
principal (N=l) was a male. The age range of 37-47 (N=9) includes five
Black female and four Black male principals in this group. The 48-58 age
range includes a total of four Black principals, (N=4), three females
and one male.
The white population comprised 74.6 percent of the total sample.
The percent for the age range interval, 26-36 was 7.3 percent with two
females and one male. The 37-47 age group (39.0 percent) had thirteen
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TABLE 2
RACE AND AGE DISTRIBUTION
Aqe
26-36 37-47 48-58 59-69
Num- Per- Num- Per- Num- Per- Num- Per- Total
Race ber cent ber cent ber cent ber cent Number Percent
B1 ack 1 7.1 9 64.3 4 28.6 0 14 100.0
Wh i te 3 7.3 16 39.0 19 46.4 3 7.3 41 100.0
Total 4 7.2 25 51.6 23 37.5 3 3.7 55 100.0
males and three females. Within the 48-58 age range of white principals
(46.4 percent), there were eight males and eleven females. The 59-69
age group make up 7.3 percent (N=3) of the maleso The white population
was older than the Black subjects, by a mean difference of 3*5 years.
The data regarding the teaching experience of the subjects showed
that 14 or 25.5 percent had served as classroom teachers for a period
of 6-10 years; 24 (43.6 percent) had worked in the classroom for 11-15
years; 8 or 14,5 percent had 16-20 years and 9 or 16,4 percent had 21-30
years of experience.
Twenty-one subjects reported that they had served as principal for
1-5 years or 38,2 percent. Twenty subjects (36,4 percent) had served as
principal for 6-10 years; 8 or 14,5 percent had served 11-15 years, while
5 or 9,1 percent had 16-20 years of experience. Only one subject had
21-30 years of experience as a principal.
For the purpose of this study, an attachment including the opera¬
tional definitions of low, middle and high socio-economic status of the
school comnunities was forwarded to each subject. The definitions are
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presented in terms of budgets for a family of four in Baton Rouge, Louisi¬
ana. Socioeconomic status of the school community referred to a community
where the families* incomes ranged from $0 - $7,333 for low; $7,334 to
$11,368 for middle and $11,369 to $16,582 for high.^^^
Table 3 shows a frequency distribution of the socioeconomic status
of the elementary school communities (N=55) and the type of program(s)
that are provided in these schools.
TABLE 3
TYPES OF PROGRAM(S) AND SOCIOECONOMIC STATUS
OF THE SCHOOL COMMUNITY
Types of Socioeconomic Status of the School Community
Proqram(s)
Low Middle Upper
Number Percent Number Percent Number Percent
None 3 15.0 5 13.6 2 22.0
Self-contained
cl asses 10 50.0 22 59.0 3 34.0
Mainstreamed 5 25.0 4 10.8 2 22.0
Resource Room 1 5.0 5 14.6 1 11.0
Others 1 5.0 1 2.0 1 11.0
Total 20 100.0 37 100.0 9 100.0
There was a higher percentage of schools without special education
programs in the high income areas (22.0 percent) as compared to the low
(15.0 percent) and middle (13*6 percent) income areas.
The percentage (59.0) for self-contained classes was higher in the
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middle income areas. The second largest percentage (50.0) of self-
contained classes was found in low income areas, and the remaining pro¬
portion (34.0 percent) was in the higher income areas.
Twenty-five percent of the schools in the low socioeconomic com¬
munities, 22.0 percent in the high socioeconomic communities and 10.8
percent in the middle income communities mainstreamed students into regu¬
lar classes.
Provisions for resource room facilities were higher (13.6 percent)
in the middle income areas; 11.0 percent in the high income areas and
5.0 percent in the low socioeconomic communities. The other type of pro¬
grams included speech therapy laboratory services in three of the respon¬
ding schools in each of the areas.
Table 4 indicates that the largest number of special education pro¬
grams provided in schools where 1 percent of the school population is
classified as exception was N=34. Six schools in the 1 percent group
do not provide any special programs. The 2 percent group reported four
schools with self-contained programs and four schools without any pro¬
grams for these children. In the 3 percent group there were two self-
contained classes. Provisions were not included for mainstreaming, re¬
sourcing and other programs in this group. The 4 percent or more group*
reported eight self-contained classes, five mainstreaming programs, two
resource rooms and one speech therapy laboratory was classified under
"other," (N=16). There were schools within the total sample that offered
a combination of programs, e.g., one school, in the low socioeconomic
community with 4 percent of its students classified as exceptional,
reported a self-contained class, a mainstreaming of students into
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regular classes, a resource room and a speech therapy laboratory.
TABLE 4
TYPES OF PROGRAM(S) AND PERCENTAGE OF SCHOOL
POPULATION CLASSIFIED AS EXCEPTIONAL
Types of Percent of School Population Classified Exceptional
Program(s) 1 Percent 2 Percent 3 Percent 4 Percents- Total
None 6 4 0 0 10
Self-contained 21 4 2 8 35
Mainstreamed 6 0 0 5 11
Resource Room 5 0 0 2 7
Other 2 0 0 1 3
Total 40 8 2 16 66
Table 5 compares frequency distribution data of the principals’
race and the socioeconomic status of the school communities where the
principals were employed.
TABLE 5






Number Percent Number Percent
Low 10 71.5 7 17.1
Middle 4 28.5 28 68.3
Upper 0 0.0 6 14.6
Total 14 100.0 41 100.0
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It was found, as disclosed in Table 5» that 71.5 percent (N=10)
of the 14 Black principals were employed in low socioeconomic communi¬
ties in the parish. Only foir Black subjects (28.5 percent) were employed
in middle income communities, while there were no Black elementary prin¬
cipals working in upper income communities.
The data indicated that a very high percentage, 68.3 percent,
(N=28), of the white principals were employed in middle income school
communities. Seven white subjects (17.1 percent) were school principals
in low income communities. The remaining 14.6 percent, (N=6), princi¬
pals held positions in upper income school communities.
Data indicated that 75 percent of the subjects in the age range
of 26-36 had not taken any special education courses and the remaining
25 percent had taken 4-7 courses. The 37-47 age group disclosed that
20.8 percent had not taken any special education courses. The largest
percentage of principals in this group (58.4 percent) had taken at least
1-3 courses, while the remaining 20.8 percent revealed not more than 4-7
courses in the area. Subjects in the 48-58 age group reported the follow¬
ing: 8.3 percent had not taken any courses; 70.8 percent had taken 1-3
courses, 12.6 percent had taken 4-7 courses and the remaining 8.3 per¬
cent had taken 8-10 courses in special education. In the 59-69 age
group, it was found that the largest percentage (66.7) of the sample
population had taken 4-7 courses and the remaining percentage (33.3) had
taken 1-3 courses.
















None 75.0 20.8 8.3 0.0
1 - 3 0.0 58.4 70.8 33.3
4-7 25.0 20.8 12.6 66.7
8-10 0.0 0.0 8.3 0.0
Total 100.0 100.0 100.0 100.0
In sunnmary, the majority of the elementary school principals,
thirty -two (58.2 percent), had taken 1-3 special education courses.
Eleven of the subjects had taken 4-7 courses. Only two subjects had
8-10 courses while 18.2 percent (N=10), had not taken any courses.
Table 7 contains data gathered with Part II, Mainstreaming Analy¬
sis, of the inventory. This section of the inventory was designed to
assess responses that would support the subjects' positions based on
their perceptions of the mainstreaming concept and their willingness
to integrate exceptional children into regular classes. Statements that
were evaluated in this section include letters a, c, f, i and j. These
statements are;
a. Court actions have accelerated changes in special
education procedures.
c. Parental concerns are being expressed more directly
and forcefully.
f. The rejection of the labeling of children is growing.
i. The self-concept of the exceptional child can be enhanced.
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j. Normal children can learn to be more accepting of handi¬
capped children.
Results of these findings on Part II of the inventory are pre¬
sented in the following table.
TABLE 7
RESPONSES TO THE MAINSTREAMING ANALYSIS
Subiects of Responses Number Percent
a. Court Actions 41 74.5
c. Parental Concerns 35 63.9
f. Rejection of Labeling 36 65.4




Each subject was asked to identify pertinent variables in main-
streaming exceptional children into regular classes. Data are reported
according to rank order of each statement below in terms of importance
according to the percents of those who responded to the various items.
1. Normal children can learn to be more accepting of handi¬
capped children, N=47, (85.5 percent).
2. The self-concept of the exceptional child can be enhanced,
N=45, (81.8 percent).
3. Court actions have accelerated changes in special education
procedures, N=4l, (74.5 percent).
4. The rejection of the labeling of children is growing,
N=36, (65.4 percent),
5. Parental concerns are being expressed more directly and
forcefully, N=35, (63.9 percent).
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Cross-Tabulation of Variables on the
Mainstreaming Data Inventory
Tables in this section of the study present a cross-tabulation
of data gathered on the inventory.
Data in Table 8 denote the sex of principals and number of special
education courses completed by the sample population in this study.
TABLE 8
SEX AND NUMBER OF SPECIAL EDUCATION COURSES COMPLETED
Sex
Number of Special Education Courses Completed

















Male 6 19.4 16 51.6 8 25.8 1 3.2
Female 4 16.7 16 66.6 3 12.5 1 4.2
Total 10 18.0 32 59.1 11 19.2 2 3.7
Forty-five of the fifty-five principals have taken courses in
special education. There were twenty-five male principals who had taken
special education courses. Sixteen male subjects reported taking 1—3
courses in special education. Eight male principals had completed 4—7
courses and one had taken at least eight courses in the field. There
were six subjects who had not taken any courses in the area.
Twenty females had taken special education courses. Sixteen of
the female principals had completed 1-3 courses, three had taken 4-7
and one had taken not less than eight. There were four subjects who had
not taken any courses in the area.
Table 9 compares the number of special education courses completed
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and years of experience as principal. Their experience as school build¬
ing administrators ranged from 1-30 years.
TABLE 9






Years Experience as Principal
1-5 6-10 11-15 16-20 21-30 Total
Number Number Number Number Number Number
None 5 3 2 0 0 10
1 - 3 11 11 5 4 1 CM
4-7 5 5 0 1 0 11
o100 0 1 1 0 0 2
Total 21 20 8 5 1 55
Subjects within the 1-5 years of experience group indicated a high
of eleven who had taken 1-3 courses in special education and five with
at least 4 courses. There were no principals in this group who had
taken as many as eight courses, while five indicated that they had not
taken any courses in the area. The total number of principals who had
taken special education courses in this group was sixteen.
Principals with 6-10 years of experience included eleven who had
taken 1-3 courses, five who had taken 4-7, and one who had taken 8-10
courses. Three subjects in this group reported no such courses. The
total number of principals who had taken such courses in this group was
seventeen.
Within the 11-15 years of experience group, five subjects had
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taken 1-3 courses and one had taken 8-10 courses. Two subjects had not
taken any courses in special education. The total number of principals
who had taken courses in this group was six.
The 16-20 year group revealed that four subjects had taken 1-3
courses while only one had taken h—T, The total number of principals who
had taken courses in this group was five.
One subject represented the 21-30 year group and had taken 1-3
courses in special education.
A comparison of years of experience as classroom teacher and years
as principal for the fifty-five subjects is presented in Table 10.
TABLE 10



























6-10 6 28.6 5 25.0 2 25.0 1 20.0 0 0.0 14
11-15 8 38.1 9 45.0 4 50.0 3 60.0 0 0.0 24
16 - 20 3 14.3 1 5.0 2 25.0 1 20.0 1 100.0 8
o1CM 4 19.0 5 25.0 0 0.0 0 0.0 0 0.0 9
Total 21 38.2 20 36.4 8 14.5 5 9.1 1 1.8 55
The range of classroom experience was 6-30 years and the span of
years as principal was 1-30 years.
Principals with 1-5 years of administrative experience indicated
that six had 6-10 years of classroom teaching, eight had 11-15 years,
three had 16-20 years and four had 21-30 years in the classroom prior
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to their principal ship experience.
The 6-10 year group with administrative experience reported that
five subjects had 6-10 years of classroom experience prior to their
principal ship, nine had 11-15 years, one had 16-20 years and five had
21-30 years.
Subjects within the 11-15 years of administrative experience group
reported two subjects who had 6-10 years of previous classroom experience,
four had 11-15 years and two had 16-20 years. There were no subjects who
had 21-30 years of teaching experience in this group.
The 16-20 year group with previous classroom experience disclosed
that one subject had 6-10 years, three had 11-15 years and one had 16-20
years of classroom teaching. There were no subjects who had 21-30 years
of previous classroom experience in this group.
The final group, those with 21-30 years of administrative experi¬
ence, reported one subject (1.8 percent) who had 16-20 years of previous
classroom experience.
Table 11 consists of data on the subjects' years as principal and
types of program(s) that were included in their school's curricula.
The total number of program(s) reported in the fifty-five schools was
N=56. Some schools provided a combination of services: self-contained
classes, mainstreaming of students, resource rooms and a speech therapy
laboratory. Ten schools did not provide any services to these children.
Principals with 1-5 years of administrative experience reported
ten self-contained classes, four mainstreamed programs, two resource
rooms and one speech therapy laboratory. The total number of programs
provided by the 1-5 group of subjects was seventeen. Six subjects re¬
ported no special education programs in their school.
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1-5 6-10 11-15 16-20 21-30
Number Number Number Number Number
None 6 2 1 0 1 10
Self-contained 10 16 5 4 0 35
Mainstreamed 4 2 5 1 0 12
Resourced 2 2 1 1 0 6
Other 1 1 1 0 0 3
Total 23 23 13 6 1 66
The largest number of programs reported in the 6-10 year group was
self-contained, (N=16). There were two mainstreamed programs. two re-
source rooms and one speech laboratory. Two schools were not providing
programs for these children. The total number of programs implemented
in schools where the building administrator had 6-10 years of experience
was twenty-one.
The 11-15 year group of subjects reported twelve programs; five
self-contained, five mainstreamed, one resource room and one speech
therapy class. One subject in this group reported ''none''. The total
number of programs provided for exceptional children in the 11-15 years
of administrative experience group was twelve.
Subjects in the 16-20 year group reported six programs; four self-
contained, one mainstreamed and one resource room.
Principals with 21-30 years of administrative experience included




This section of the study deals with testing of the following
seven null hypotheses.
The hypothesis is declared to be true if the calculated value ex-
1
ceeds the table value.
1. There are no significant differences in expressed
attitudes toward mainstreaming of exceptional chil¬
dren among the responding elementary school prin¬
cipals.
Table 12 indicates that there is a significant expressed attitudi-
nal difference among principals in the sample population.
TABLE 12










Black 10 1 3 14
Whi te 23 13 5 41




35.52 Significant at .05 level
The calculated value for chi square was 35.52 and the table value
was 5.99 with two degrees of freedom; therefore, the null hypothesis
1
Henry L. Alder and Edward B. Roessler, Introduction to Prob¬




2. There are no significant differences in expressed
attitudes toward mainstreaming of exceptional
children among elementary school principals cate¬
gorized by years of service as principal.
Table 13 indicates that there is a significant expressed difference
in attitude among the subjects according to their years of service as
principal.
TABLE 13
YEARS OF EXPERIENCE AS PRINCIPAL AND EXPRESSED ATTITUDES
TOWARD MAINSTREAMING OF EXCEPTIONAL CHILDREN











1 - 5 14 3 2 19
6-10 9 6 5 20
11 - 15 8 3 0 11
16 - 20 2 1 1 4
N> 1 0 0 1 0 1
Total 33 14 8 55
f = absolute frequency
X^ = 24.67 Significant at .05 level
The calculated value for chi square was 24.67 and the table value
was 15.50 with eight degrees of freedom; therefore, the null hypothesis
was rejected.
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3. There are no significant differences in expressed
attitudes toward mainstreaming of exceptional chil¬
dren among elementary school principals according
to age.
Table 14 indicates that there is no significant expressed attitudi-
nal difference according to age among the elementary school principals.
TABLE 14












26 - 36 4 0 0 4
37 - 47 13 7 4 24
48-58 15 5 4 24
59 - 69 1 2 0 3
Total 33 14 8 55
f = absolute frequency
X^ = 9.461 Not significant at .05 level
The calculated value for chi square was 9.461 and the table value
was 12.59 with six degrees of freedom; therefore, the null hypothesis
was accepted.
4. There are no significant differences in expressed
attitudes toward mainstreaming of exceptional chil¬
dren between male and female elementary school prin¬
cipals.
Table 15 indicates that there is a significant expressed attitudi-
nal di fference between males and females.
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TABLE 15










Male 19 9 3 31
Female 14 5 5 24




7.425 Significant at .05 level
The calculated value for chi square was 1.hlS and the table value
was 5.99 with two degrees of freedom; therefore, the null hypothesis was
rejected.
5. There are no significant differences in expressed
attitudes toward mainstreaming of exceptional chil¬
dren with regard to the elementary school principals'
years in the classroom.
Table 16 indicates that there is a significant expressed attitudi-
nal difference among the subjects as a result of their years of teaching
experience.
The calculated value for chi square was 19.29 and the table value
was 12.59 with six degrees of freedom; therefore, the null hypothesis was
rejected.
6. There are no significant differences in expressed
attitudes toward mainstreaming of exceptional chil¬
dren with regard to the number of academic courses
taken in special and/or exceptional education.
Table 17 indicates that there is a significant expressed attitudi-
nal difference among the subjects with regard to the number of academic
courses that they had taken in special education.
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TABLE 16
TEACHING EXPERIENCE AND EXPRESSED ATTITUDES TOWARD MAIN-
STREAMING EXCEPTIONAL CHILDREN









6-10 11 2 1 14
11 - 15 13 6 5 24
16 - 20 5 3 0 8
21 - 30 4 3 2 9




19*29 Significant at ,05 level
TABLE 17
SPECIAL EDUCATION COURSES COMPLETED AND EXPRESSED ATTITUDES
TOWARD MAINSTREAMING EXCEPTIONAL CHILDREN
Special
Education Expressed Attitude
Courses Agree (f) Disagree (f) Uncertain (f)
Completed Number Number Number Total
None 7 3 0 10
1 - 3 16 9 7 32
4-7 9 2 0 11
8-10 1 .0 1 2
Total 33 14 8 55
f = absolute frequency
X2 = 29,26 Significant at ,05 level
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The calculated value for chi square was 29.26 and the table value
was 12,59 with six degrees of freedom; therefore, the null hypothesis
was rejected.
7. There are no significant differences in
expressed attitudes toward mainstreaming
of exceptional children with regard to
the socioeconomic status of the school
community.
Table 18 indicates that there is a significant expressed attitudi-
nal difference among the subjects with regard to the socioeconomic status
of the school community.
TABLE 18
SOCIOECONOMIC STATUS OF THE COMMUNITY AND EXPRESSED
ATTITUDES TOWARD MAINSTREAMING EXCEPTIONAL CHILDREN
Socioeconomic Expressed Attitudes
Status of Agree (f) Disagree (f) Uncertain (f)
the Community Number Number Number Total
Low 13 2 2 17
Middle 16 10 6 32
Upper 4 2 0 6
Total 33 14 8 55
f = absolute frequency
X2 = 25.15 Significant at .05 level
The calculated value for chi square was 25.15 and the table value
was 9.48 with four degrees of freedom; therefore, the null hypothesis
was rejected.
CHAPTER V
SUMMARY, CONCLUSIONS, IMPLICATIONS AND RECOMMENDATIONS
Introduction
This study was designed to obtain attitudes expressed by elemen¬
tary school principals toward mainstreaming of exceptional children into
regular classes.
Specifically, this study sought to:
1. Ascertain, examine and interpret the existing attitudes
expressed by elementary school principals in East Baton
Rouge Parish School System, Baton Rouge, Louisiana
during the 1974-75 school term.
2. To determine if there are any significant differences
in expressed attitudes toward mainstreaming of excep¬
tional children in accordance with the null hypotheses
of selected social-occupational characteristics on the
Mainstreaming Data Inventory.
Data Collection
This study was based on a sample population (N=55) of elementary




Sunrnarv of the Findings
Interpretation and Discussion
This section of the study presents a summary of the collected and
analyzed data. The hypotheses and a discussion of each are as follows:
1. There are no significant differences in expressed attitudes
toward mainstreaming of exceptional children among the
responding elementary school principals.
Data from chi square indicate that there is a significant expressed
attitudinal difference among the responding elementary school principals.
Chi square test result of 35.52 revealed that the data were significant
at the .05 level of confidence.
It appears that the differences among subjects may be related to
their age, race, years of experience in the classroom, years of adminis¬
trative experience, number of special education courses taken and the
socioeconomic status of the school community.
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A closer look at the literature (Combs and Harper, Haring,
1 ^1
and Murray ) indicates that the amount of experience of the educator,
location of the school and the types of programs designed to develop
knowledge and understanding about children support the difference of
attitudes toward mainstreaming of exceptional children among subjects
in this study.
^^^Combs and Harper, p. 402.
^^^Haring, p. 117.
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Payne and Murray, p. 123.
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2. There are no significant differences in expressed attitudes
toward mainstreaming of exceptional children among elemen¬
tary school principals categorized by years of service as
principal.
A result of 24.67 on the chi square test indicated that there is a
significant expressed difference in attitudes among the subjects accord¬
ing to their years of service as a principal.
3. There are no significant differences in expressed attitudes
toward mainstreaming of exceptional children among elemen¬
tary school principals categorized according to age.
A chi square value of 9.461 indicated that there is no significant
expressed attitudinal difference according to age among the elementary
school principals.
One of the findings in this study was that principals between 37-58
years of age agreed as well as disagreed more with mainstreaming of ex¬
ceptional children into the regular program than any other age group.
The literature does not show that age is or is not a determining
factor in mainstreaming exceptional children into regular classes.
4. There are no significant differences in expressed attitudes
toward mainstreaming of exceptional children between male
and female elementary school principals.
The chi square value of 7*425 indicated that there is a significant
expressed attitudinal difference between male and female, therefore, the
null hypothesis was rejected.
There is no mention in the literature that supports sex as a factor
in mainstreaming exceptional children into regular classes.
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5. There are no significant differences in expressed attitudes
toward mainstreaming of exceptional children with regard to
the elementary school principals' years in the classroom.
Results of 19.29 from the chi square test indicated that there is
a significant expressed attitudinal difference among the subjects with
regard to their years of teaching.
6. There are no significant differences in expressed attitudes
toward mainstreaming of exceptional children with regard to
the number of academic courses taken in special and/or excep¬
tional education.
The chi square value of 29.26 indicated that there is a signifi¬
cant expressed attitudinal difference among the subjects with regard to
the number of academic courses that they had taken in special education.
The findings showed that there were differences among the subjects who
had taken special education courses but there were no apparent patterns.
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Data collected by Birch and Shotel, lano and McGettigan in
their investigations of training for teachers and administrators do not
show that the number of academic courses in special education is a deter¬
minant of attitudes toward mainstreaming exceptional children into regu¬
lar classes. But these authors suggest that inservice workshops, seminars,
continuing education, conferences and special courses on methods and tech¬
niques for working with the handicapped might considerably affect these
^^^Birch, p. 94.
1
'^'^Jay R. Shotel, Richard P. lano and James F. McGettigan, "Teacher
Attitudes Associated with the Integration of Handicapped Children,"
Exceptional Children 38 (May 1972): 677*
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educators' attitudes and the success of the program.
7. There are no significant differences in expressed attitudes
toward mainstreaming of exceptional children with regard
to the socioeconomic status of the school community.
The results of chi square, 25.15» indicated that there is a signi¬
ficant expressed attitudinal difference among the subjects with regard
to the socioeconomic status of the school community.
134 135Studies by Haring, Payne and Murray ^ support this hypothesis
that the location of the school and the socioeconomic status of the com¬
munity reflect attitudinal differences among administrators toward main-
streaming exceptional children into regular classes.
Elementary schools within the three socioeconomic communities (low,
middle and upper) provided to some extent self-contained, mainstreaming,
resource and speech therapy programs for exceptional children. Schools
within the middle socioeconomic communities provided the widest array of
programs for these children and retained the largest percentage of self-
contained classes. The low socioeconomic communities followed the middle
income area with a high percentage of combination services in the schools.
Conclusions
The individual responses of the fifty-five elementary school prin¬
cipals revealed information that was directly related to the testing of
the hypotheses.
^^^Norris G. Haring, "Improved Learning Conditions for Handicapped
Children in Regular Classrooms," in Instructional Alternatives for
Exceptional Children, ed. Evelyn N. Deno (Reston, Virginia: The Council
for Exceptional Children, 1967), p. 71*
135
Payne and Murray, p. 123.
73
1. Mainstreaming of exceptional children into regular classes
was not a widely established educational practice in East
Baton Rouge Parish, however, sixty percent of the sample
population expressed favorable attitudes toward main-
streaming of these children. This percentage included
twenty-three of the forty-one white respondents and ten
of the fourteen Black respondents,
2. The fifty-five public elementary school principals were
predominantly white. They outnumbered the Black subjects
almost three-to-one and were older than Black principals by
a mean difference of 3*5 years.
3. Male principals showed a slightly higher percentage in favor
of mainstreaming exceptional children into regular classes
than female principals. This could be partly due to more
male than female respondents.
4. Principals between 37-58 years of age agreed as well as dis¬
agreed more with mainstreaming of exceptional children into
regular programs than any other age group.
5. Principals with 11-15 years of teaching experience agreed
more with mainstreaming than any other teaching group.
6. The majority of the least experienced principals with 1-5
years of administrative training identified more with the
mainstreaming concept than any other group with principal-
ship experience.
7. Elementary schools within the three socioeconomic communities
(low, middle and upper) provided self-contained, mainstreaming.
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resource and speech therapy programs for exceptional chil¬
dren. However, the major program provided by schools in the
system with special services was self-contained.
8. Schools within the middle socioeconomic communities provided
the widest array of programs for exceptional children, fol¬
lowed closely by the schools in the low socioeconomic com¬
munities where seventy-one and one-half percent of the Black
principals were employed. The remaining twenty-eight and
one-half percent was employed in middle socioeconomic com¬
munities. There were no Black principals among the respondents
employed in the upper socioeconomic communities.
9» Principals employed within the middle socioeconomic communi¬
ties reported the largest percentage in favor of mainstreaming,
followed by those who worked in low socioeconomic areas. In
spite of the middle community principals* positions on main-
streaming, twenty-two schools within the area continued to
provide, to a large extent, the traditional self-contained
cl asses.
10. Schools within the low and high socioeconomic areas seemed to
recognize the different needs of exceptional children and pro¬
vided a combination of services: self-contained, mainstreaming,
resourcing and speech therapy classes.
Implications
The implications accruing from the findings of this study are
stated below:
1. The finding that mainstreaming was not widely established in
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East Baton Rouge Parish and sixty percent of the elementary
school principals expressed favorable attitudes toward main-
streaming implies that this group could make a significant
impact on the system's administrative board to implement
mainstreaming of exceptional children into regular classes
city-wide.
2. The finding that male principals showed a slightly higher
percentage in favor of mainstreaming than female principals
implies that the sex of the principal will have some effect
on the kinds of programs that will be instituted.
3. The finding that principals between 37-58 years of age agreed
as well as disagreed more with mainstreaming of exceptional
children into regular programs than any other age group
implies that age was not a significant factor in contributing
to the attitudes of principals toward mainstreaming of excep¬
tional children into regular classes.
4. The finding that principals with 11-15 years of teaching
experience agreed more with mainstreaming than any other
teaching experience group implies that experience in the
classroom is a significant factor contributing to a more
receptive attitude on the part of principals toward main-
streaming.
5. The majority of the least experienced principals with 1-5
years of administrative training identified more with the
mainstreaming concept than any other group with principal-
ship experience. This implies that junior administrators
have more perception of the benefits of mainstreaming.
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Such perceptions may be attributed to the recency of their
training,
6. The finding that a majority of the principals ranked the fol¬
lowing variables as reasons for mainstreaming exceptional
children into regular classes: normal children's acceptance,
self-concept of exceptional children can be enhanced; court
actions, rejection of labeling of the children and parental
concerns implies that the principals are in close agreement
with the reasons revealed in the literature for mainstreaming.
Recommendations
In accordance with the findings, conclusions and implications, it
seems feasible to recommend:
1. That training sessions be instituted for the principals
of East Baton Rouge Parish in the areas of modification
of attitudes and special education services, including
methods and techniques for working with exceptional chil¬
dren.
2. That inservice workshops, institutes, seminars and con¬
tinuing education be organized for the principals in East
Baton Rouge Parish to prepare them to mainstream exceptional
children into regular classrooms.
3. That there should be an equal distribution of trained person¬
nel and resources (including funds) to implement this prac¬
tice throughout the school system.
4. That mainstreaming of exceptional children become a system-
wide practice in all of the schools in East Baton Rouge
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Parish (Baton Rouge, Louisiana).
5» That the study be replicated in school systems where main-
streaming is anticipated or is presently being implemented
so as to determine the influence of principals' attitudes
toward the practice of mainstreaming exceptional children
into regular classes.
6. That the questionnaire used in this study be updated and/or
modified if necessary.
Recommendation for Further Research
The findings, conclusions and implications warrant the following
recommendations suggested for further research to be conducted in the
East Baton Rouge Parish School System, Baton Rouge, Louisiana:
1. A study to determine whether mainstreaming of exceptional
children has been implemented in all schools.
2. A study to determine the attitudes of principals and per¬
sonnel involved toward mainstreaming of exceptional chil¬
dren into regular classes, after the process has been
implemented in the school system.
3. A study to determine whether Instructional Leadership
Institutes, seminars, workshops, conferences and/or special
courses have been implemented in the city to train prin¬
cipals on current trends, methods and procedures in special
education.
4. A study to determine the scope and success of inservice and
continuing education for principals and teachers involved
in mainstreaming.
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5. A study to determine the principal-teacher-student rela¬
tionship in schools where mainstreaming has been instituted.
6. A study to determine the success of exceptional children's
learning and adjustment in regular classes.
APPENDIX A
Selected Positions on Special Class





Table 19 presents the Pros and Cons of selected positions
on special class placement for the educable mentally retarded.
Toble 19
Selac^ed Posihons on Special Class Placement for
EMR Children"-
Pros Cons
1. Research evidence indicates that mentally retard¬
ed children in regular classrooms ore usually rejected
by more oble classroom peers.
2. AfAentally retarded children in regular classrooms
experience loss of self-esteem because of their inability
to compete with more oble classroom peers.
3. It is logically obsurd to ossign children to instruc¬
tion without considering differences in ability or
ochievement levels.
A, Evidence on the efficacy of special dosses is in¬
conclusive since most studies possess significant flows
in research design.5.Criticisms of speciol classes ore based ostensibly
upon examples of poorly implemented programs.
1. Special class placement isolates retarded child
from normal classroom peers.
2. Special class placement results in stigmatizing thu
retarded child, resnlting in a loss of self-esteem ond
lowered occeptonce Ly other children.
3. There is little evidence to support the proctice of
ability grouping for retarded or normal children.
4. Mildly retorded children make as much or mote
academic progress in regular classrooms os they do in
special classrooms.
5. There is little point in investing further energy in
improving special classes, since this orrongement
poorly serves the social and educotional needs of chil¬
dren.
6. The alternatives to present practices are less de-
siroble ond would lead to a return to sociol promotion
os on approach to dealing with mildly retarded chil-
drcRi
7. Properly implemented special classes ore optimally
suited to deal with the major learning problems of re¬
tarded children.
8, Special class orrangements should not be unfairly
indicted for mistakes in diagnosis and placement.
9, A democratic philosophy of education does rot
dictate that oil children have the some educational
experiences, but that oil children receive an equal
opportunity to learn according to their individual needs
ond obilities.
6. Other more flexible administrative and curriculor
orrangements should be developed to supplement or
supplant special classes.
7. Special class arrangements inappropriately place
the responsibility for academic failure on children
rather than upon schools ond teachers.
8. The very existence of special classes encourages
the misplacement of mony children, particularly chil¬
dren from minority groups.
9. Special doss placement is inconsistent with the
tenets of o democratic philosophy of education because
it isolates retarded from normal children, ond vice
verso.
•Mdst of tlic positions snrninai'ixed in tliis t.ible are based on recent articles b)- Dunn (19CS), Milazzo (1970), Kidd (1970),
Johnson (19G2), Lilly (1970), and C’ln istophos and Kenz (1909).
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Table 20 presents educational services for educable mentally
retarded children that may be considered when mainstreaming
mildly handicapped children into regular programs.
Toble 20
Educational Services for EMR Children
Personnel Roles Instructional Resources Administrotive Placements
1. Paroprofessionals—support
and extend the capability of class*
room teachers.
2. Case monasers—-assume child
advocacy rolesi coordination of ser¬
vices, etc.
3. Child development specialists
—expend the capability of class¬
room teochers to accommodate o
wider range of individual differ¬
ences.
4. Instructionol specialists—serve
regular and special education teoch¬
ers in consultotive roles.
5. Resource leorning specialists—
serve children directly and consult
with classroom teachers; specialize
in porticular developmental areas
(language development, mothema-
tics, etc.)
6. Diagnostic specialists — diog-
nose educational problems; pre¬
scribe appropriate moterials.
7. Special education tutorial per¬
sonnel—provide short-term assist¬
ance to children.
6. Special class teachers— serve
very small groups of children with
severe educotional handicaps.
1. Nongraded, open school or-
rangements—self-directed learn¬
ing, individually prescribed instruc¬
tion, etc.
2. Regular classspecial educa¬
tion support to classroom teacher.
3. Regular class— special educa¬
tion assistance to classroom tcoch-
er; short-term oncillory services la
child (tutoring, diagnosis, etc.).
4. Regulor doss—intensive
special education ossislancc to chil¬
dren and clossroom teochers.
5. Special doss—some academic
ond non-academic instruction in
regular classes.
6. Special doss-—only non-
academic contact in regulor class¬
es.
7. Special class——little significont
contact with children in regular
classes.
8. Special day school for retarded
pupils—no significant contoct with
children in regular school settings.
9. Homebound instruction—indi-
viduol instruction for children who
ore unable to attend school,
10. Residential school—contact
with pupils in neorby community
programs.
11. Residential school—no sig¬
nificant omount of contoct with
pupils in community programs.
1. Programmed learning materials




b. computer assisted instruc¬
tion




3. Instructional materials centers.
4. Diagnostic and prescriptive in¬
struction centers.
5. Speciolized curriculum moter¬
ials and remedial educotion sys¬
tems.
Sources Meyen# Vergason and Whelan# eds.# Strategies,fo^
r^ogrhing Exceptional Children# 50» table 2#
APPENDIX B
Instructional Models for Mainstreaming
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FIGURE l|The cascade system of special education service. The tapered design indicates the con¬
siderable difference in the numbers involved at the different levels and calls attention to the fat.i
that the system serves as a diagnostic filter. The most specialized facilities are likely to be needed
by the fewest children on a long term basis. This organizational model can be applied to develop¬
ment of special education services for all types of disability.
Sourcei Evelyn N. Deno, "Special Education as Develop¬




CONTINUUM OF SPECIAL F.DUCATIONAL SERVICES IN LOUISIANA PUBLIC SCHOOLS









Speech and Hearing Therapists





Self-Contained Special Education Class










On this Continuum, but not under local school systems are:
Community Day Care facilities
and Sheltered Workshops
State Residential Scliools for
Deaf, Blind, and Spastic
State Hospitals
Correctional Facilities
Sourcei State of Louisiana, Department of Education,
•'Continuum of Special Educational Services in Louisiana
Public Schools," Baton Rouge, 1974. (Typewritten.)
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OVERVIEW OF SPECIAL EDUCATION SERVICES
All Pnva^e Total No. Evaluated Totai Total Number
Pafuh
Public SchooU Plus State oieceiving and Needing No. Neediof Needing
















Aicenyion 247 11 258 50 46 96 72.9
15 9
45.8
Akkumption 10 10 20 36 70 106
Avuy«U«;» SIS 0 916 986 97 1.063 1.999
beituctftfdLxd 42 3 45 252 37 289
BienviUc XC'J 0 102 75 1.15 210
Bushier • 792 0 792 3.266 1.835 5,101 5.893 13 4
72.2
41.3
Caddo 2.686 83 2.769 711 357 l.OnS
CoicMieu 1,606 595 2.101 2,725 263 2.988 5'089
CoidvveU 158 153 311 74 54 128
Cameron 50 0 50 7 4
CaUhoulA 134 0 134 99 36 135
Ctoiborne 160 0 160 580 50 630 790
ConcordiA 6^2 2 614 1,406 541 1.947 2.561 24.0
Dc Soto 427 0 427 87 57 144 571 74 8
EaU Baton Rooks 7.229 2.040 9,269 2.608 5.114 7.722 16 991
Ea*t Co/ToU 432 0 432 244 1.879 2.123 2.555
East Febcittiia NA 0 NA NA NA NA NA
EvangcUas 646 0 646 0 230 230 876 73 7
Franklin 603 0 603 1.169 680 1.849 2.452 24.6
Grant 146 0 146 1H2 105 287 433 33.7
Iberia 714 0 714 452 144 596
Iberviiie 1.208 9 1.217 591 410 1.001 *2.218 54 9
Jackaoa 122 15 137 67 117 184 321 42.7
Jefferson 5.5J'2 78 5.660 2,775 490 3.265 0.925 63.4
Jefferson Oaeta 374 0 374 140 65 205 579 64.6
Lafayette 1.867 2.054 3.921 733 1.549 2.282 6.203 63.2
Lafoureba 9T*i 333 1.309 1.043 1.036 2.079 3.388 38.6
LaS«b« 256 0 236 299 160 459 715 35 8
Lincoln 530 273 803 771 664 1.435 2.238 35 9
Livingston 718 16 734 419 260 679 1.413 51 9
Madison 213 0 213 14 54 66 > 281 75 8
MurebouM 228 4 232 455 249 704 936 24 8
NatcbitochM 473 27 500 488 245 733 1.233 40 6
5.000 7.393 12.393 571 125 696 13.089 94.7
Ouachita ^ 899 215 1.114 1,333 977 2.310 3.424 32 5
Plaquemines 52 .. 33 85 80 384 464 549 15 5
Putnie Coupe* 472 0 472 61 180 261 733 64.4
Rapidea 2.(82 243 2,425 408 441 849 3.274 7*.l
Red River 58 0 58 261 270 531 589 9.8
655 0 655 1.450 507 1.957 2.612 25 1
I'iO 0 100 60 195 255 355 2M 2
797 0 797 619 91 710 1.507 52 9
Si. Cnorles 550 0 550 993 269 1.262 1.812 30.4
179 0 179 126 247 373 552 32.4
463 13 476 176 341 517 993 47.9
758 0 758 201 70 271 1.029 73.7
2.1 '.3 15u 2,299 618 ' 183 8U1 3,100 74.2
Si. Martin 6L5 0 615 1,179 121 1.300 1.915 32.1
48^' 73 557 415 234 649 1.206 46.2
1.022 50 1.072 117 39 156 1.228 «T 3 1
679 483 1.162 99 609 708 1.870 62.1
84 0 84 2M4 230 514 598 14.0
Tanebonn* 1.568 250 1.818 871 790 1.66 L 3.479 62.3 1
1S3 20 183 37 56 93 276 66 3
1.03t* 0 1.036 656 103 759 1.795 57.7
3LV. 215 519 1.010 153 1.163 1.682 30 9
1,7 li 18 1.731 2,801 915 3.716 &,447 31.8
Webster 652 23 676
41 145 1S.5 862 7a.4
W«1| Baton Roue* 784 14 798 9 149 158 956 83.5
3C 0 30 7 40 47 77 39.0
West FeUciana 114 0 114 245 49 294 408 27.9
44" 0 447 902 477 1.379 1,826 24 5
Tota 55.185 14.986 70.171 39,036 25.57 5 64.611 134.782 52.1^
« lnclu<tM City of Moiuo* ((udcnu.
b Incluoo City ol BomIuu itucentt.
Sourcei Pu'blic Affairs Research Council of Louisiana, Inc,, par
Analvsis (Baton Rougei Public Affairs Research Council of Louisiana,
Inc,, 1973)* 29* table iS.
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Tnb^e 22
PUBLIC SCHOOL SPECIAL EDUCATION CLASSES, TEACHERS AND
AIDES
Paridi "Tiilkl LMfl j 'I'M it
Aiadia •J-J 111 ] •*
Alien a h 0
A;.c*rruioii 17 IS •«
A;*auiUulk.i|l 1 0 T
Awoycllci 17 17 0
tlcaure^ord 3 3 0liiciivurc 9 0
iii»A4ur •Jn 1
C'uddu XIM 70 l2
Caic..;.4«;u 5i> 35 0
Culttuull o 0 0
C«jitrron 0 0 0
Cai.diuuia n 11 0
Cl.uborne 11 10 1
CuiiC‘uidk4 Id 10 1
Dw Suto 1 t a <>
baton Huuiiti li4 57 15
EoaI CuxruU 12 11 1
Ea^t Kclicijuut NA NA NA
Evaiik;cUn« 16 15 L
Krunkiiti 22 •.*'» 0
6 6 0
Ibcna IK 13 5
IbervUitf 4H «»•> 1
J«ck»uii d 2 0
J«ltcrMjn 228 104 0
Jeh':rbon D^via 35 12 0
LalAycKc 4& :iu 4
Lulourciiv 3-1 27 0
L.iSail« 4 4 0
Lincoln IK 0
Livifi4;bton 21 1
Madiwn 7 7 0
Mureltou^c 20 14 4
NAichitocnBa 16 12 1
Ort«.&Aa 154 dd 10
Ou.i4:nil4 • * 17 ‘ Id 1
HluquciiuntfS 4 4 0
Poinlc Coup«« 6 6 u
41 29 0
Ked Kiv«r 5 5 0
Richland 17 16 1
Sabins 8 8 0
Si, bcni^d •>'» 11 o
Sl. CttaXlc. 14 13 T
SL Helena 3 3 0
St. Jaiikea Id 14 0
St. John 17 16 u
Si. Landry 42 37 1
Sl. NWua ID 16 1
St. Moiy 17 13 4
Sl. Toiomany 27 2i a
TatitfiPoiiOa 26 21 4
Tenaoa H 6 0
Terxebonnir 47 0
Union 0 0 0
VermUion 10 u 2
Vernon ti 6 0
Wi^iiniiLoa **•» 4 1
WcbkUr 2o 12 •»
W«»i b.ion Rout. 24 12 2
Weal CoiToU 1 1 0
W/.il ycheiMid . 9 . B 0
Wtno 26 17 0
City of Monroe 14 12 0
Ctiy ol Uut.JaM tt 7 0
ToiU 1,621 1.094 91
NA'-’Noi
Kvy: EMH. Educubl* Uetjjrded; TMK* MeniAily KeUidvd; SL. Slow E««ra«v; EO« Emoiioo*
lUly Ouliub«d; LU. LwiO'iiaidt DiMbtUCJo*.
* 0(h«y: phyiicidiy hAitdicappsd, vuuully uop>tir«;U, ht-o^rini; lmp^«d« IcnpAtfvd ftAd aU otbvf.
Source! Public Affairs Research Council of Louisiana
Inc., par /^palysis 194 (Baton Rougei Public Affairs Research
Council oi Louisiana, Inc., 1973) i 1^), table ?. earcn
TABLE 23














E.M.R. 40 400 E.M.R. 60' 627 ’ E.M.R. 100’ 1,027’
T.M.R. 10 85 T.M.R. 7 65 T.M.R. 15 193
L.D. 18 171 L.D. 9 80 L.D. 27 251
E.D. 8 56 E.D. 42 492 E.D. 12^ 1052
0. H. 2 20 O.H. 2 20
H.I. 4 56 H.’l. 4 56
D.B. 2 7 D.B. 2 7
Totals 84 795 80 821 162 1,659
^Includes Choctaw Vocational Center
2
Includes Detention Home
Source: East Baton Rouge Parish School Board, Special Education Department,
"East Baton Rouge Parish Special Education Classes-Teachers and Enrollment 1974-75,"
Baton Rouge, 1974. (Mimeographed.)
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TABLE 24
Personnel 1973-74 1974-75 Increase
Teachers 119 162 43
Speech Therapists 27 32 +5
Homebound 8 9 +1
Totals 154 203 +49
Source; East Baton Rouge Parish School Board, Special Education
Department, "East Baton Rouge Parish Special Education Personnel -
1973-74," Baton Rouge, 1974. (Typewritten.)
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Table 25
NUMBER OF CHILDREN, CLASSES. TEACHERS AND AIDES, BY
PARISH. OTHER SPECIAL EDUCATION FACILITIES
Number Classes
Total SL.EU Total No. No.
Children EMR TMR LU Other Classes Teachers Aides
Acadia ^
Allen
81 - 9 - - 9 8 5
Ascension 11 2




a - 2 - - 2 2 1
bossier _
Caddo 83 3
Cniciuieu 158 4 5 2 4 15 15 14
Caldwell *
Cameron
153 — 16 - - 16 6 11
Catahoula __
Claiborne —
Cuncoidu 2 — 1 — — 1 1 1
De Soto _ _ _ —
East baton Rouge *
East Carroll
947 20 4 — 86 110 113 6
East Eeliciana — ... ...
t^vuniteline — — — — — — — —
FrankUn _ ^ .
Grant
Iberia
Iberville 9 2 ... 2 2 1
Jackson 15 — 2 — — 2 2 2
Jefletaon 28 3 3 3
Jeffetaon Davia — _
Lafayette 119 5 8 13 13 11
Lafourche 253 4 9 1 .. 14 14 8
LaSalle — — — —
Lincoln * 273 18 3 ... 21 20 2
Livinitalon 16 3 ... 3 3
Maduon — _
Morebuuse 4 — 3 ... .. 3 3 3
NalchitocLea 27 — 3 — — 3 3 3
Orleans „ 890 27 32 17 5 81 90 67
Ouachita * 211 • 3 10 4 17 17 12
Plaquemines 28 * 3 — — ... 3 3
Poinie Coupee — — ... •.
Hapides a 237 — 8 — 15 23 23 10
Red River — — — .»
Richland — — — ... .. ...
Sabine — — — — — — -» ...
St. Bernard — — — — ..
St. Charles — — — — ~
St. Helena _ — — — ..
St. James 13 .... 2 — — 2 2 1
St. John —- —• — — — — —
St. Landry 156 — 12 — — 12 11 11
St. Martin *— *" —
St. Mary 67 3 5 — .. 8 9 5




298 6 14 — “ 20 8 b 3 b
260 6 20 - - 25 24 26
Union 20 1 1 — 2 2 2
Vermilion — — —• — .. — — —
Vernon a 215 6 — — 6 6 2
Waahiniiton 18 2
— — 2 2 2
Webater 23 4 —
•** 4 2 ■“
Weet Baton Rouge 14 — 3 — 3 3 3
Weat Carroll — —
“ ““




Total 4,882 115 182 24 114 435 . 420 b 203 b
Key: EMI^ Educeble Mentally Retarded: TMR, Trainable Mentally Retarded: SL, Sluw Learner; ED. Emotion*
ally Oialurbed; LD, Learning OiaabilitieM.
* Theee pariehei contain state schools with students drawn from the whole state,
b Teacher and aide tniormation is not available lor all facilities in Tangipaltoa Paruh.
Reprint from PAR. 1973
91
ACT 368
REGULAR SESSION, 1972 HOUSE BILL NO. 835
BY MESSRS. WOMACK, J. JACKSON, A. JACKSON, CONNOR, CHARBONNET, MARCHAND,
BARES, O'NEAL AND DUNN AND MRS. TAYLOR AND SENATOR MOUTON
AN ACT
To amend and reenact Chapter 8 of Title 17 of the Louisiana Revised
Statutes of 1950, as heretofore amended, comprising R.S. 17:1941 through
17sl952, to more specifically define and fix the duties of the State
Department of Education, the State Board of Education, parish and city
school boards with regard to the education and training of all Louisiana
children, and especially those children of public school age needing
special education or training! to declare the policy of the state; to
provide for the identification of those requiring special education;
to provide for special education for those so identified either in nor¬
mal classes, special classes, day school, or elsewhere: to provide for
the payment of extra cost of instruction, education or training of handi¬
capped and other children needing special education; to provide quali¬
fications for supervisors, therapists, teachers and aides; to provide
for the purchase of private and contract services; to provide for admin¬
istration of this chapter; to provide for cooperation with other agencies
and the acceptance of gifts and donations; to provide for competent
authorities for evaluation of handicapped and other exceptional children;
to provide for special classes upon petition by parents or guardians; to
provide that names, facts, and opinions be furnished parish and city
school boards, to the State Department of Education, and other volunteer
agencies designated by the State Board of Education, and to repeal all
existing laws in conflict herewith.
Be it enacted by the Legislature of Louisiana:
Section 1. Chapter 8 of Title 17 of the Louisiana Revised Statutes
of 1950, as heretofore amended, being R.S. 17:1941 through 17:1952, is
hereby amended and reenacted to read as follows:
CHAPTER 8. SPECIAL EDUCATION AND TRAINING
PART I. EDUCATIONAL AND TRAINING FACILITIES AND OPPORTUNITIES
FOR THE HANDICAPPED
il94l. Declaration of public policy
It is and shall be the duty of the various branches and divisions
of the public school system of Louisiana, both state and local, to offer
the best available educational, learning, and training facilities.
92
services, classes, and opportunities to all children of school age within
their respective boundaries. This includes all children of school age
whether normal, exceptional, crippled, or otherwise either mentally or
physically handicapped, and whatever may be the degree of that handicap.
§19^2. Purpose of part
The purpose of this part is to require that suitable special edu¬
cation and training facilities, services, classes, and opportunities be
provided for all physically and/or mentally handicapped and other excep¬
tional children of public school age, or within the broader age limits
hereinafter provided.
(1) Physically handicapped, mentally handicapped, and other excep¬
tional children, for the purposes of this and subsequent sections, include
slow learners, educable, and trainable mentally retarded; deaf and hard
of hearing; speech impaired; blind and/or partially sighted; emotionally
disturbed; cerebral palsied; gifted; children with learning disabilities,
crippled and other health impaired children who by reason thereof require
or need special educational and/or training services, facilities and
opportunities. Trainable mentally retarded shall include children down
to 25 I.Q.
(2) Children who have been identified and are eligible for services
in the categories described in the preceding paragraph shall be not less
than three years of age nor more than twenty-one years of age, subject
to the rules and regulations of the State Board of Education concerning
the age groups of children who may be reasonably taught or trained to¬
gether.
SI943. Identification for special educational or training services
required for exclusion from normal classes.
No child shall be excluded from normal classes because of mental
or physical disability or handicap until his condition has been diagnosed
and he has been recommended for available special education classes by
one of the special education centers located in the state colleges and
universities or by other competent authorities designated by the State
Department of Education, pursuant to the rules and regulations of the
State Board of Education. A personal consultation with the parent or
guardian shall be provided. Upon request a written summary statement
of the diagnosis and recommendation will be provided to the parent or
guardian. The parent or guardian shall have the right to have the child
retested by other competent public or private authorities, and, if the
retesting justifies, to determine the correct evaluation in the district
court or juvenile court of the parish of the child's domicile.
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ion of a child from normal classes or from special education classes
for disciplinarian reasons, but no child who is not handicapped,
including emotionally disturbed, shall be assigned to a class for the
handicapped because of disciplinarian reasons* He shall upon proper
diagnosis and evaluation, be assigned to a class for his specific handi¬
cap.
(2) Parish and city school boards shall, upon written demand by
the parents or guardians of the children having difficulties in normal
school classes, have the child diagnosed and evaluated as above pro¬
vided, unless such a diagnosis or evaluation has been made within the
past one year. Diagnosis and reevaluation shall be required for each
child every three years.
(3) The parents and supervisor of special education services of
the parish or city school board may request a reevaluation after six
months of enrollment in a special education class.
^1944. Special education teachers, classes, materials, oppor¬
tunities, day schools, hospital classes, home instruction
Parish and city school boards shall, subject to the limitations
hereinafter specified, provide special education teachers, aides,
materials, and opportunities for all children within their boundaries
diagnosed as needing special education, to the end that such children
shall be kept in normal school classes unless the number thereof be
sufficient to justify the establishment and maintenance of special
classes. For the same purpose parish and city school boards shall pro¬
vide transportation as necessary and as rapidly as possible remove all
architectural and other barriers making it impossible or impractical
for such children to attend normal classes.
Whenever best educational or training results can be obtained by
assembling special classes of any of the several types of children speci¬
fied in R.S. 17:1942, the parish and city school boards shall establish
and maintain such special educational and/or training facilities and
classes for such children. Adjacent and nearby parish and city school
boards may pool their resources for this purpose.
^1945. Payment of extra cost of instruction, education or training
of handicapped and other exceptional children
Whether the handicapped children certified as needing or requiring
special educational or training services as provided in R.S. 17sl943 sre
served in normal classes, special classes, day schools, hospital classes,
or in their homes, each parish and city school board is horeby authorized
to include in its cost program the salaries, according to the Official
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Louisiana Teachers Salary Schedule, of each special education teacher,
therapist, and/or teachers' aide who is qualified according to the require¬
ments of the State Board of Education and who is engaged in the teaching
or training, exclusively, of handicapped or other exceptional children who
are eligible to receive such education or training according to the rules
and regulations of the State Board of Education.
The allotment of teachers as hereinabove stated is in addition to
the allotment of teachers in the regular classroom and is based on the
following minimum-maximum pupils per teacher or therapist;
(1) Slow learners - 1 teacher per 12-18 pupils
(2) Educable mentally retarded - 1 teacher per 10-15 pupils
(3) Trainable mentally retarded - 1 teacher per 8-12 pupils
(4) Deaf or hard of hearing - 1 teacher per 8-10 pupils
(5) Blind or partially sighted - 1 teacher per - 10 pupils
(6) Speech impaired - 1 therapist per 100 pupils
(7) Cerebral palsied - 1 teacher per 8-10 pupils
(8) Emotionally disturbed - 1 teacher per 8-10 pupils
(9) Severely and profoundly mentally retarded - 1 teacher
per 5-7 pupils
(10) Learning disabled - 1 teacher per 8-10 pupils
(11) Others - as determined by regulations of the State Board
of Education.
There shall not be a chronological age span of more than three
years and an instructional span of not more than three grades and/or
achievement levels applicable to all of the above categories.
When there are fewer than the minimum number of pupils per teacher
as specified above, then the state allotment for the approved teacher,
therapist or aide shall be reduced one-tenth for each pupil less than
the specified minimum. The amount of the reduced state allotment shall
be paid the teacher from the local school board funds.
The special education teachers, therapists, and aides employed by
the state allotment as aforesaid shall be used entirely to serve those
children needing special educational or training services for whose
benefit the state allotment was made. If the children are not assembled
in special classes, these services shall be rendered under such rules
and regulations as the State Department of Education and the parish or
city school board may adopt.
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§1946. Qualifications of supervisors, teachers, therapists,
and aides.
No person shall be employed as director, supervisor, therapist,
teacher, or aide, who does not hold a valid degree of certificate as
provided by law or unless he has had such special training as the state
superintendent of education may require. Provided, however, that the
requirements shall not prevent the implementation of this Act.
^1947. Purchase of services
Parish and city school boards may, with the consent and approval
of the State Department of Education, contract with nearby public school
districts, the State Department of Hospitals, or approved private schools,
facilities, or contractors for the rendition of special educational and
training services, on the job training, or distributive education to
particular handicapped or exceptional children when for valid reasons
it is not feasible or desirable for the parish or city school board to
itself serve the particular child or children to the same extent. This
shall not relieve the parish or city school board or State Department of
Education of its obligation or supervision. In such event the parish
or city school board is authorized to pay tuition or training costs not
to exceed the average gross cost per educable in the school district plus
the pro rata part of the state allotment provided above for serving pupils
requiring special education, training, or opportunities. The time of
payment may be determined by contract.
No pupil shall be eligible for funds for contract services under
this Act unless he has been diagnosed and evaluated as eligible to enroll
in an appropriate special education class or facility if such were avail¬
able in his parish or city of residence.
Contracts for the services of the Department of Hospitals shall not
be made with regard to any child with an I.Q. above 25 unless other handi¬
caps make him totally unsuitable for special education or training from
the public school system of Louisiana; provided, however, that the State
Board of Education may contract with designated certified state mental
health centers and clinics for the evaluation and diagnosis of handi¬
capped children for assignment to special education classes.
51948. Administration of chapter
The entire provisions of this chapter shall be administered by the
State Department of Education, with the approval of the State Board of
Education, and on the parish level, by the parish or city school boards;
and the State Board of Education shall promulgate such rules and regula¬
tions as it may deem necessary for the proper administration of this
chapter.
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The State Board of Education shall prescribe the standards and
approve the conditions under which the facilities are furnished or
services purchased. The state superintendent of education shall be
responsible for administering the same.
®19^9. Cooperation with other agencies; gifts or donations
The parish and state school agencies are authorized to cooperate
with other agencies within the state, both public and private, that
are interested in working toward the education or training or the alle¬
viation of the handicaps of handicapped children and other exceptional
children, and said educational agencies are authorized to accept gifts
or donations, or aid from such private agencies.
®1950. Location of centers
Special education centers located in state colleges and univer¬
sities are designated as competent authorities for the psychological and
educational diagnosis and evaluation of handicapped and other exceptional
children, and pupils may be assigned to such special classes or facili¬
ties, or for special education or training, only upon the recommendation
of said special education centers or other certified persons or agencies
approved by the State Department of Education. These special education
centers may contract with certified state mental health centers and
clinics which are approved by the State Department of Education for the
evaluation and diagnosis of these exceptional and handicapped children.
In parishes or city systems not served by a college or university
special education center, pupils may be assigned to special classes or
facilities or for special education or training, only upon the recommen¬
dation of other competent authorities approved by the State Department
of Education.
§1951. Petition for special class; organization
When there are five or more of any type of handicapped or other
exceptional children who can reasonably be taught together, then the
parents or guardians of such children may petition the parish or city
school board for the organization of an appropriate class or facility
for such children, subject to the conditions of this Chapter and the
rules and regulations of the State Board of Education. The rejection
of any such petition shall be subject to court review upon petition
by the parents or guardians of such children.
§1952. Names, facts and opinions to be furnished parish and city
school boards, state department of education
It shall be the duty of all state agencies offering services to
handicapped and other exceptional children, to provide to appropriate
parish and city school boards and/or the State Department of Education
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or its designated competent authorities, names, facts, and opinions per¬
tinent to the proper educational or training placement of handicapped
or other exceptional children who are enrolled or who expect to enroll
in the public schools, and to advise other volunteer agencies by the
State Board of Education of those facts concerning any child excluded
from normal classes because of mental retardation.
The facts and opinions pertinent to the proper education or training
of handicapped and other exceptional children shall so far as practical
divide the children according to type of handicap and the cause therefor,
and if mentally retarded the degree of mental retardation and the cause
therefor if known. It being especially recognized that different types
of mentally retarded children need different types of special education
and training. Insofar as possible overlapping or combined handicaps and
health problems should be recognized and reported.
Section 2. The provisions of this Act shall become effective no
later than in the 1973-74 school year.
Section 3* If any provision or item of this Act or the application
thereof is held invalid, such invalidity shall not affect other provi¬
sions, items or applications of this Act which can be given effect with¬
out the invalid provisions, items or applications, and to this end the"
provisions of this Act are hereby declared severable.
Section 4. All laws or parts of laws in conflict herewith are
hereby repealed.
/s/ E. L. Henry
SPEAKER OF THE HOUSE OF REPRESENTATIVES
/s/ James E. Fitzmorris
LIEUTENANT GOVERNOR AND PRESIDENT OF
THE SENATE
/s/ Edwin W. Edwards
GOVERNOR OF THE STATE OF LOUISIANA













Dr. Clyde H, Lindsey
Coordinator of Administrative Affairs
East Baton Rouge Parish School Board
Po 0. Box 2950
Baton Rouge 21, Louisiana 70821
Dear Dr. Lindsey:
I trust that the commencing of the school year was success¬
ful in the city. I further hope that the logistics of the school
year are proceeding as desired.
As you know I am presently engaged in research activities
for my dissertation. However, my committee is pressing me to
select a final locale for the study and I do hope that you and
your committee have thoroughly reviewed my proposal and can pro¬
vide helpful suggestions. I sincerely hope that you have been
able to obtain approval for me to conduct my study in East Baton
Rouge Parish as I had planned.
Please let me hear from you at the following address:
P. 0. Box 10712, Station A
Atlanta, Georgia 30310
Thank you very much for your services.
Sincerely,






Robert J. Aertker, :nt
September 16, 1974
Mrs* Ethel Yvonne Foreman
P* 0« Box 10712, Station A
Atlanta, Georgia 30310
Dear llrs. Foreman:
Yoxir request to use the East Baton Rouge Parish school
system to do dissertation research has been approved* Your
outline was thoroxjghly reviewed by the staff, and they agree
that research in this area coxild make a worthwhile contribu¬
tion to the school system* ^















Dr. Clyde H. Lindsey
Coordinator of Administrative Affairs
East Baton Rouge Parish School Board
P. 0. Box 2950
Baton Rouge, Louisiana 70821
Der. Dr. Lindsey:
I wish to express my appreciation and gratitude to you
and the committee for allowing me to conduct my dissertation
study in the East Baton Rouge Parish School System.
I would like to be forwarded a recent listing of all
elementary principals in the system at your earliest convenience,
please.
Thank you for your consideration and services.
Sincerely yours,
/s/ Ethel Yvonne Foreman
Ethel Yvonne Foreman










MAINSTREAMING EXCEPTIONAL CHILDREN IN REGULAR CLASSES
DATA INVENTORY
Strictly Confidential
Directions; This brief data inventory consists of two parts;
Part I; Social-Occupational Characteristics
Part II; Mainstreaming Analysis
Please answer each question. Use a check mark to indicate your choice
of only one answer in each question. If exact answers are not possible,
give your best estimate.






or older2.What is your sex?
^Male Female
3. What is your race?
Black ^White Other







None5.Number of years as an elementary principal.
11-15 21-30
16-20 31 or above
1-5
6-10 None









7. Socioeconomic status of community where the school is located,
(check one)
low middle ^upper
8. Approximately what percentage of your school population has
been classified as exceptional?
1 2 3 ^4 or more





Other (Specify);10.Have you worked as an administrator or classroom teacher where
special classes and/or services were provided for exceptional
children?
^Yes No
PART II ~ MAINSTREAMING ANALYSIS11.Please check the items you most strongly agree with.. ^Gourt actions have accelerated changes in special
education procedures.b. Educational goals are individualized.c. Parental concerns are being expressed more directly
and forcefully.d. ^The exceptional child cannot compete with other
children.
105e. Exceptional children become more sensitive to
their differences.f. The rejection of the labeling of children is growing.g. Smaller classes allow for more effective instruction.h. Specially trained teachers can better serve the needs
of exceptional children.i. The self-concept of the exceptional child can be enhanced.j. Normal children can learn to be more accepting of handi¬
capped children.
12. Basically, do you consider yourself to be an advocate of main-
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